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6 

Education; Its History 
and Historiography 

GERALDINE JONCICH CLIFFORD 

University of California. Berkeley 

INTRODUCTION 

In The Sod-House Frontier, 1854-1890, Everett Dick (1954) began his chap
ter on education in the new settlements of Kansas, Nebraska, and the Dakotas 
with lines from John Greenleaf Whittier: 

They came to plant the common school 
On distant prairie swells. 

The truth of this poetry was illustrated by the zeal of settlers in founding 
schools, by subscription or through the constitution of a public taxing au
thority, frequently within days of their arrival. Schoolhouses sometimes 
preceded homes. 

Recently, this liberal imagery of "the school triumphant" has been deflated. 
No reader needs to be reminded of the severe, many-sided criticisms of con
temporary public education. To challenge the old imagery, a new, radical one 
has been proposed: "the processes and apparatus of public education as epi-
phenomena of deeper forms of social oppression which it is the schools' func-
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tion to support" (Friedenberg, 1975, p. 30). It need surprise no one that 
historians would project present disillusionment back upon the past, to recast 
the history of education in darker hues; education shares with social historiog
raphy generally this impulse to "rewrite a resented past" (Butts, 1974b, p. 
167). In this, the "age of humiliation," to use Richard Ellmann's phrase, the 
seminal figures of educational history—the Horace Manns and John Deweys 
—are vulnerable to being redrawn: callous, constipated, misguided at best. 
But, while the new history can be iconoclastic, it can also be productive. In 
pursuing its own interpretive ends, it has stimulated an entire field to meet 
varied challenges to rethink the conventional wisdom. This is what has hap
pened in the historiography of American education since the 1960s. 

Guides to Activity in the Field 

The chief introduction to research trends in the history of education re
mains the History of Education Quarterly. Its articles tap the moving edge, 
and its essay reviews regularly call attention to historiographic issues, as in 
Beach's commentary (1972) on the presidential bias operating on the docu
mentary history of higher education. Special issues have appeared on women's 
history, on Canadian education, and on the social and political thought of John 
Dewey. The Quarterly's reference services include the publishing of a bibliog
raphy of 19th-century educational autobiographies (Finkelstein, 1974b) and 
Elinor Gersman's periodic journal bibliographies. An important new bibliog
raphy was compiled to help locate pertinent books and articles, with today's 
broadened definition of education in mind (Herbst, 1973). 

Since 1973 the Journal of the Midwest History of Education Society has 
published the society's annual conference papers. History of Education (Eng
land) and Paedagogica Historica (Belgium) include the work of American 
scholars. History of education research will comprise a forthcoming Bicenten
nial issue of Harvard Educational Review. Teachers College Record, Educa
tional Studies, and Review of Education report on educational historiography, 
but only a small part of the relevant research appears in education journals. 
America, History and Life is an annotated guide to the fuller periodical litera
ture, and Historical Abstracts surveys non-American topics. Since 1954 Ameri
can Quarterlyha,s published annual surveys of books, articles, and dissertations 
in American studies, including education and history. American Historical 
Review and Journal of American History provide book reviews and bibliogra
phies of books and articles, the latter with a topical entry for education. These 
surveys make clear how widely dispersed is the research bearing on the history 
of education; the Journal of Social History and specialized periodicals in the 
history of ideas, history of science, ethnic history, church history, library 
history, and history of social work also provide evidence of this variety. 

New journals suggest the heightening of interest in social and cultural 
history, the context in which historians try to place educational history. Exam-
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pies are the Journal of Interdisciplinary History, Societas, Perspectives in Ameri
can History, History of Childhood Quarterly, Signs (a women's history journal), 
and Journal of Family History: Studies in Family, Kinship and Demography 
(beginning September 1976). Spectrum, the newsletter of the Immigration 
History Research Center (University of Minnesota), reports on in-progress 
work. A contemporary event, the civil rights movement, has ignited a renewed 
interest in American pluralism and the processes of cultural maintenance 
(Vecoli, 1970). 

The neglect of regionalism in the past—and the persisting bias toward New 
England and the Northeast—suggests that more attention should be given to 
the many regional, state, and local history journals. While varying greatly in 
quality, their articles provide case study materials and biographies of local 
notables which add the perspective and concreteness often lacking in broader 
syntheses. Graham's (1974) comparisons of education in four communities 
—Indiana's Johnson County, Michigan's Marquette County, Alabama's But
ler County, and New York City—give substance to the often startling but bare 
data on regional variation reported in census statistics. 

Despite their developing interest in statistical data, most historians work 
primarily with documents or qualitative materials. The multivolume Children 
and Youth in America: A Documentary History (Bremner, 1970-74) is a broad-
ranging review of public policy toward children. The five-volume Education 
in the United States: A Documentary History (S. Cohen, 1974) begins with 
European intellectual and social antecedents, as has become the standard since 
Cremin's (1970) American Education: The Colonial Experience, and a chrono
logical and topical arrangement brings to the present both traditional subjects 
such as the development of teacher education and emergent themes such as 
the educational implications of child-rearing standards. Teachers College, 
Columbia University continues to publish its Classics in Education documen
tary collections. A recent volume (Lannie, 1974) samples Henry Barnard's 
writings, including the Barnard-Horace Mann correspondence. The Teachers 
College Contributions to Education, most of which are doctoral dissertations 
completed from 1905 to 1951 and a large portion of which are historical 
studies, have themselves become primary source material for 20th-century 
educational historiography. The entire series of 974 volumes has been re
printed. Another published documentary source is slave narratives. Nineteen 
volumes of interviews with ex-slaves, most gathered by the Federal Writers 
Project in the 1930s, are now available (Rawick, 1972), as is the volume of 
Virginia narratives secured by all-black teams of interviewers (Perdue, Barden 
& Phillips, 1975). See the excellent discussion by C. Vann Woodward (1974) 
entitled "History from Slave Sources." 

Aims and Emphasis of This Review 

The most basic definition of historiography is the one I have employed in 
this review—the writing of history. The intention of the review is to orchestrate 
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a sizable number of independent studies into patterns that identify current and 
probable future lines of the historiography of education. Given space limita
tions and the likelihood that my systematic search overlooked some worthy 
research, this chapter aims to orient the reader to broad themes and major 
issues, while alerting the specialist to the possibility of other relevant studies. 
In this review historical investigations reported or published between 1972 and 
1975 were surveyed, but some earlier studies are included if they were over
looked in previous surveys or merit more emphasis. While the search for 
non-American historiography was unsystematic, some related studies appear. 
Examples are the reviews of the educational historiography of modern Japan 
(Beauchamp, 1974) and of China (C. J. Lucas, 1974). 

Greater attention than is usual was given to the relevant dissertation litera
ture in education and history, and illustrative studies are reported. This is done 
in the belief that, in addition to their intrinsic merit, student dissertations are 
an important measure of where the deeper interests of their professors (the 
established professionals) lie. Furthermore, dissertations predict much of what 
will be presented in papers, books, and articles for the rest of this decade; 
indeed, a sizable proportion of the published research included here originated 
in this manner. 

EDUCATIONAL HISTORIOGRAPHY IN THE 1970s: AN EVALUATION 

Much of the research reported in the first half of the 1970s is response to 
the historiographic issues raised by Bernard Bailyn's essay Education in the 
Forming of American Society(1960) and to the popular and polemical critiques 
of contemporary American society and its schools. These two revisionist 
thrusts Butts (1974b) designates the "culturist" and "radical" challenges. The 
first challenge requires the historian to look to the total culture for the instru
ments and processes of education and pushes the definition of education 
beyond "schooling" toward that of "enculturation" or "socialization." The 
second challenge would overthrow traditional liberal scholarship and reinter
pret the educational past from the perspectives of a radical world view. These 
demands have generated a large literature of controversy about the field: its 
purposes, scope, assumptions, methods, past accomplishments, and errors. 
Earlier historiographical summaries, reviews, and commentaries will supple
ment this essay (Beach, 1969; Butts, 1974a, 1974b; S. Cohen, 1973b; Finkel-
stein, 1974a; Ravitch, 1974; Sloan, 1973b; W. Smith, 1975; Tyack, 1970). My 
assessment of where historians of education have arrived with respect to these 
two challenges, and how the historiography of American education is likely 
to appear by the end of this decade, follows. 

A Limited Commitment to a New Definition! of Education 

Bailyn dared historians of education to adopt a mind-set which would 
enable them "to see schools and universities fade into relative insignificance 
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next to other social agencies" and to view education "in its elaborate, intricate 
involvement with the rest of society" (1960, p. 14). Child-rearing theory and 
practices accordingly became more pertinent (Katz, 1973a; H. Miller, 1974). 
Axtell (1974) studied the colonial New England family, emphasizing the 
educative power of swaddling and weaning and citing capture by Indians as 
an educational force (1972, 1975). Calhoun (1973) used child-rearing attitudes, 
preaching, ship and bridge-building practices, and school problems in his 
"psychological history." Cremin (1970) and Wright (1973) reiterated the role 
of books as educators in the colonial period, and Wenrick (1974) examined 
almanacs in the early republic. Historians should ponder Charles W. Eliot's 
observation in 1898 that children encountered more words in reading juvenile 
magazines than comprised the l9th-century's entire elementary school reading 
curriculum. Library history invites analogies with school developments 
(McCauley, 1972). Underlining contemporary discussions of the power of 
television, Cremin (1974b) conceptualized dynamic historical "configura
tions" of educational agents and sought to recreate configurational models in 
different historical circumstances. Even the educational role of the Tennessee 
Valley Authority has been explored (W. A. Robbins, 1972). 

Bailyn wrote a reformulation of the subject matter of educational history: 
"education not only as formal pedagogy but as the entire process by which 
a culture transmits itself across the generations" (1960, p. 14). To define 
educational history as the history of socialization, however, proved unsupport-
able. Cremin narrowed the focus to education as "the deliberate, systematic, 
and sustained effort to transmit or evoke knowledge, attitudes, values, skills, 
and sensibilities" (1970, p. xiii), and Axtell narrowed it to the "self-conscious 
pursuit of certain intellectual, social and moral ideals" (1974, p. xi).1 More
over, most researchers continued writing studies of educators as schoolmen 
(Kass, 1973; S. D. Smith, 1974) and education as schooling (Feyerharm, 1972; 
Glaubert, 1973; MacLeod, 1972; Taylor, 1973; Wardle, 1972). This is as 
evident in history department dissertations about "education" as in "educa
tionist" theses; at best these authors confined to their prefaces any commit
ment to a broadened conception of education, a phenomenon which Calam 
(1975, p. 135) terms "prefatory disharmony." Portman (1972) defined adult 
education in very traditional ways in his history, and institutional histories 
(Beryquist, 1973; Curry, 1972; Ramsey, 1973) and educator biographies 
(Joyce, 1972; Keating, 1973; Keller, 1975) have continued to be popular 
research topics. Illustrative of where the real interests of educational historians 
may lie is Graham (1974), whose brief treatment of libraries, reading circles, 
newspapers, and conventions was dwarfed by her sections on schools and 

1 Bailyn himself distinguishes, in history, between education as the "once-automatic process 
of transfer" and education as "an act of will"—"deliberate, self-conscious, and explicit," words 
which appear in Cremin's and AxtelΓs reformulations (Bailyn, 1960, p. 41). 
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colleges; she did not discuss political activities or churches as educators and 
had no index entry for family. 

It is probably because historians of education remain most interested in 
education as schooling that they have largely avoided the colonial period. I 
did locate two dissertations on the period (Davis, 1973; Potts, 1973), but the 
writing of colonial history goes on largely outside of education departments, 
by Axtell, Hiner (1973), and the family and demographic historians. Given 
the relatively lesser importance of schools in the 17th and 18th centuries, 
educational historians prefer to work with 19th- and 20th-century sources. 
Fears that the pendulum has swung toward nonformal education and that 
school history may be underestimated (Butts, 1974a, 1974b) do appear exag
gerated. 

It was not institutional history to which Bailyn took particular exception. 
His targets were anachronism and isolationism in writing about schools in the 
past, so that schools were viewed as "self-contained entities whose develop
ment had followed an inner logic and innate propulsion,, (1960, p. 9). On the 
need to reexamine nonschool education and to place formal education securely 
in context, there is agreement in principle. Indeed, it has been argued (Hazlett, 
1975; Lewis, 1967) that Bailyn misrepresented the field, overstated its deficien
cies, and ignored the more sophisticated perceptions to be found in the earlier 
educational historiography (Brubacher, 1947; Butts., 1947; Curti, 1935; 
Hansen, 1937; Moehlman, 1946). Cremin (1965) and Saunders (1975) noted 
that Bailyn drew false distinctions between earlier educational historiography 
and American historiography in general. A review of the earliest educational 
historiography, that published from 1900 to 1920, concluded that it was not 
"narrow gauge" history, however much it propagandized for public education 
(Feigenbaum, 1973). 

Some pedagogical history which is entirely devoid of social context (Small, 
1973) is still being written. The historical chapter found in many education 
dissertations is particularly open to this charge. Nevertheless, most historians 
of education do not write school history in a vacuum (Katz, 1973a; Macauley, 
1972; Madsen, 1974; Sutherland, 1975). Rather than this failure to consider 
relationships, a more justifiable criticism of educational historians is their 
inconsistent or unimaginative integration of educational and social history, or 
their failure to make enough original contributions to the writing of economic, 
scientific, family, urban, religious, or cultural history. 

A Retreat from Alienation 

Herbert Butterfield provided the classic definition of the Whig tendency in 
historical interpretation: "to write on the side of Protestants and Whigs, to 
praise revolutions provided they have been successful, to emphasize certain 
principles of progress in the past and to produce a story which is the ratifica
tion if not the glorification of the present" (1931, p.v). Some Whiggish history 
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of education is still being written, essentially tales framed by an evolutionary 
theory of progress (Chapman, 1972; Dudley, 1973; Richardson, 1973) and a 
commitment to public education. Although her stress on political conflict in 
the history of New York City schools is "revisionist," Ravitch (1974) also 
makes explicit her continuing attachment to the common school ideal; general 
agreement with her position, although often implicit, is probably widespread. 
To say that the majority of American historians of education do not appear 
to be alienated from the liberal vision of the institution of public schools, nor 
perhaps from other American institutions as well, is not to say that they have 
been unaffected by recent social and political movements, by the traumas 
afflicting contemporary schooling, and by the ideological imperatives of "new 
left" historiography. 

If racism and ethnic conflict are not the biggest story in America's educa
tional past, few historians remain blind to the racial, cultural, and religious 
animus which has all along influenced educational policy and practice. If 
colonialism is not an adequate interpretation of the expansion of schooling to 
new populations, a relationship between education and the preservation and 
extension of American values, institutions, and self-interest is nonetheless 
inescapable. If humanitarianism is something more than a placebo that pre
serves social and economic inequality, the presence of selfish class interests 
in "benevolent" reform movements has been made clearer by radical histori
ans. It has become the new conventional wisdom that the "purification" of 
educational governance and the erection of centralized, professional structures 
helped create a new class of power brokers, even if the bureaucratic model 
may not merit such widespread application. Women historians in particular 
are recognizing that sexual bias is as necessary a lens for analyzing educational 
history as for other cultural history. 

There is now evident both a greater realism (among historians, as among 
sociologists, psychologists, and economists) about the limitations of demo
cratic education and some acceptance of the skeptical New Left's conclusion 
that some of its "failures" are actually systemic and functional. Eisele (1975) 
pictured John Dewey as accepting a form of social control. Warren (1974) 
titled his history of the United States Office of Education To Enforce Educa
tion; the founders wanted popular support for, not popular control of, schools 
(p. 55). Tholfsen (1974) specified that the goal of the liberal tradition in 
England and the United States, fostering individual development, was merged 
with "a commitment to a social and economic system which made it difficult 
to achieve that ideal" (p. 35). His essay on the English educational reformer, 
Kay-Shuttleworth, shows particular historical and biographical sensitivity. S. 
Cohen (1973a) seems to accept reformers, words as expressing their real 
motivations, but he characterized as enormous the slippage from educational 
ideals to school operations and described the culture's conflicts over values 
as being deeply rooted. The opposition of the residents of New York's Orange 
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County to increasing state supervision of local schools in the 1840s was por
trayed as grounded in justifiable fears of the imposition of alien political and 
religious values, as well as representing fiscal conservatism, by Figliomeni 
(1972). Willard (1974) concluded that the North Carolina reform figure, 
Charles Lee Coon, was unusual in being free of the racist thought exhibited 
by some other progressives. A new synthesis seems to be emerging from the 
older liberal-progressive thesis and its antithesis of "radical revisionism,,, as 
would be predicted by Hegelian and Marxist theory of knowledge. It is possi
ble, of course, that what is offered as a synthesis may be little more than, to 
borrow Marx's description, "a composite error." 

Apparently, historians of education have for the most part backed off from 
the full implications and rejected the harshest conclusions of radical historiog
raphy. This conclusion is based on the balance of the recent research, the 
trends shown by doctoral dissertations, and published reviews and rebuttals. 

Among those who have articulated critiques of the assumptions, methods, 
or conclusions of radical scholarship and whose criticisms were well noted are 
Greene (1973), Horlick (1974), and Urban (1975a, 1975b). The articles on 
John Dewey in a special issue oï History of Education Quarterly (Bourke, 1975; 
Eisele, 1975; Lawson, 1975; Zerby, 1975) are, to varying degrees, critical 
commentaries on the authors of Roots of Crisis (Kãńer, Violas, & Spring, 1973) 
and Reason and Rhetoric (Feinberg, 1972, 1975)—and Karier (1975) re
sponded to them as such. Although cautiously articulated, even more powerful 
in their probable effects are the demurs coming from those who also describe 
themselves as generally revisionist. A much cited example is Katz's review 
(1973b) of Roots of Crisis, which drew a published interchange between Violas 
(1974) and Katz (1974). Katz answered his critics in the expanded edition of 
Class, Bureaucracy, and Schools (1975a). Lazerson's critical essay (1973) is 
frequently quoted, and implicit criticism of Greer's work (1972) appeared in 
Olneck and Lazerson's study (1974) of the school achievement of immigrant 
children. More explicitly critical of Greer was Tyack (1974a), who worried 
that a "self-contradictory, simplistic, inaccurate,, study would discredit the 
reinterpretive enterprise. B. Franklin (1974) made a similar observation. 

One quarrel with revisionist historiography is selective quotation. Karier 
(1975) claimed that the pertinent question is not whether selective quotation 
is employed, but whether such selectivity violates the intent of the person being 
quoted. That it often does so is claimed by various critics of some revisionist 
historiography (Eisele, 1975; Urban, 1975b). Another complaint is that of 
presentism (S. Cohen, 1973b), and the anachronism which it may introduce. 
(In a textbook illustration of anachronism, the French physician returns home 
and responds thus to his wife's question about the childbirth at which he has 
assisted: "Yes, a very difficult delivery, but well worth it! How historic: To
night was born Victor Hugo! ") All social research is framed and interpreted, 
in some measure, out of a theory of human nature and sense of social signifi-
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cance influenced by the climate of opinion surrounding the investigator; hence 
the historian's problem of presentism is both perennial to his craft (Skotheim, 
1969) and larger than his profession. A radical historian like Staughton Lynd 
is exceptionally forthright in conceiving of history as a contemporary event. 
Also forthright were the authors of Roots of Crisis: they believe an explicit 
assertion that this society has been racist, materialistic, and class stratified 
permits the past to take on new, more useful meanings (Karier et al., 1973, 
p. 5). Not retreating before criticism, Violas (1973) maintained that "The 
present of the historian is as important as the present of the actor of the 
historical era under study." 

Another objection frequently encountered is that of overly simplistic inter
pretation, expressing what Marx called the "mechanical" rather than the 
"dialectical" theory of history. Rigidity of interpretation may stem from ad
herence to any universal theory—some vulgarization of Marxist explanation 
or psychoanalytic theory are only two currently popular lines. The result is 
the frequently noted incapacity of the historian to be surprised, the lack of 
restraint at jumping at the "logical" conclusion (Barzun, 1972, 1974; Himmel-
farb, 1975). Examples are attempts to draw parallels between the thinking of 
schoolmen and of the capitalist class and to examine curricular reforms with 
reference to changes in the modes of production (Spring, 1972). A great deal 
is made of the financial support of vocational guidance by philanthropic foun
dations, on behalf of industrial capitalism and with the assistance of the 
standardized test. Marks (1972) sought a connection between educational 
psychology and the power elite by examining the social background of the 
early psychologists. He offered an analysis that would make the son of an 
impecunious clergyman, assigned to one after another dreary, decaying New 
England mill town, "in Marxist terms . . . from birth part of the ruling class" 
(p. 81). 

In a study of Mexican-Americans and the Los Angeles schools, Gonzalez 
(1974) quoted school superintendent Susan Dorsey: "It is unfortunate and 
unfair for Los Angeles, the third largest Mexican city in the world, to bear 
the burdens of taking care educationally of this enormous group" (p. 297). 
From this he drew the conclusion of racism and generalized further that the 
school program "reflected the attitude of its superintendents" (italics added). 
Another historian (Hendrick, 1975), also concerned about injustice but a more 
cautious scholar, pointed out that the Los Angeles school board and superin
tendent were the exception in their opposition to racial discrimination and that 
a successor of Dorsey's challenged a state school segregation bill as being 
"un-American" (p. 180). The larger issue here is, of course, the role of negative 
evidence; a historian who considers only the data that support his hypothesis, 
and not those that qualify or deny it, is worth more as a goad than a guide. 
A sophisticated, dynamic (i.e. dialectical) radical educational historiography 
is not yet well developed. 
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ORGANIZATIONAL THEMES IN EDUCATIONAL HISTORIOGRAPHY 

The "trendy" subjects of historical research now come, in the words of 
Gertrude Himmelfarb (1975), "directly from the sociology catalogue." A soci
ological bias is evident in Lawrence Stone's (1969) determination of the factors 
which shape the structure of a society's education: social stratification, job 
opportunities, religion, theories of social control, demographic and family 
patterns, economic organization and resources, and political theory and insti
tutions (p. 70). Recognizing the marked influence Stone's work has had, 
especially upon colonial American and comparative higher education histori
ography, in this survey of recent historical research on education I will adopt, 
as an organizational schema, a variation on Stone's categories. This approach 
abandons the traditional but questionable separation between the historiogra
phy of higher and lower education and encourages the integration of ethnic 
history and women's history in an inclusive historiographic perspective. 
Stone's list, however, ignores the fundamental humanistic interest in biogra
phy and appears to slight intellectual history, except as ideas are reducible to 
political, social, religious, or economic purposes. Stone recognizes that institu
tions, once established, take on a life of their own which enhances their 
resistance to change. So do such other social products as intellectual move
ments; ideas gain a measure of transcendency, an independence of their ulti
mate origins, at least in their forms—a fact allowed for in Marx's dialectical 
materialism. 

To fit the research interests of historians of education better, I have made 
the following modifications on Stone's categories. Job opportunities is com
bined with the economic category, and jobs are considered an economic re
source, however much economists might object. A new category, popular and 
creative intelligence, denies that all thought is historically important only 
when reduced to other categories, allows for more focused attention to those 
individuals who powerfully articulated idea systems or intervened in their 
impact upon educational structures, and directs attention to popular intelli
gence and formal education as themselves somewhat independent influences 
upon subsequent educational developments. The principle for ordering the 
revised categories is to begin with research, which speaks primarily to the more 
conventional concerns of educational historiography, before proceeding to 
newer emphases. 

Political Theory and Institutions 

Nationalist movements, political and cultural, have dominated world his
tory over the past quarter century and influenced social research in education, 
including historical analysis. The abolition of classical studies in secondary 
schools was one manifestation of cultural nationalism in 19th-century Norway 
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(Fain, 1972). Sheffield (1973) traced the consequences of British colonial policy 
and missionary practice in Kenya. Conflicting values and cultural marginality, 
in the person of an early African nationalist, are highlighted in Livingston's 
(1975) penetrating biography of the Liberian educator Edward W. Blyden. 
J. H. Lee (1974) maintained that antidemocratic and racist attitudes within 
Mexico's revolutionary leadership compromised educational reform, as did 
poverty and political instability. Two studies analyze Philippine independence 
strategies: Ragsdale (1974) probed the motivations of the educated elite sup
porting the insurgency against Spain, and Lawcock (1975) described the long 
propaganda campaign by Filipino students in the United States to sway Ameri
can public opinion toward independence. From another perspective, Marotta 
(1973) studied American academicians' debates about imperialism at the turn 
of this century. French educators' views of the peuple have been contrasted 
with Enlightenment ideals (Chisick, 1974), but Palmer (1974) argued that a 
decline in the numbers receiving free schooling after the Revolution was also 
consonant with Enlightenment thought on education. Contrary to some pre
vailing opinion, Paz (1974) maintained that politicians, not radicals and 
bureaucrats, took the initiative in England's 19th-century national school 
development. 

Research on education in the early national period of the United States 
follows various lines: in the context of political developments (Robson, 1974); 
juxtaposing college graduates and revolutionary leadership (Kammen, 1968); 
and examining the political-educational thought of the Federalists (Brooks, 
1974) and of Princeton's President Smith (Sloan, 1974). Novak (1974) viewed 
student unrest and institutional reaction in the colleges as complicated re
sponses to a more democratic politics, a reactionary faculty suffering status 
anxiety as clergymen in a more secular era, and fears of JefFersonianism and 
Jacobinism. McCaughey (1974a) treated the Harvard presidency (1829-1845) 
of Josiah Quincy in the context of Federalist ideology. 

A nationalist educational theory envisions education as inducting youth 
into a cohesive nation-state. Wolters (1975) contrasted black campus rebels 
of the 1920s with later alienated cultural nationalists and found that the earlier 
dissidents, well socialized as Americans, protested against their second-class 
citizenship but not against American culture. Berman (1971) perceived in the 
19th-century pedagogical literature on disciplining school children the out
come of the confrontation of a culturally diverse population and a coercive 
theory of democratic institutions which demanded conformity and assimila
tion. She maintained that these schoolmen defended free schools but never free 
individuals. Gitelman (1974) believes the presence of an Irish-Catholic under
class encouraged Waltham, Massachusetts, city leaders, including the school 
board, to subordinate an ethic of public service to the dispensing of a patroniz
ing charity "by men as often resentful as respectful of the body politic" (p. 
127). 
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Historical research continues into governmental activity in education. The 
federal government is treated in several studies: Rainsford (1972) stucied 
federal assistance to higher education before 1900; Warren (1974) wrote a 
history of the U.S. Office of Education; and Crofts (1971) studied black re
sponse to the Blair bill (1880s), which would have apportioned federal aid 
according to illiteracy rates. Cook (1972), Grossman (1973), and Walsh (1972) 
studied professorial participation in government programs, and Beezer (1974) 
wrote on the Arthurdale school experiment under the New Deal. 

Walker (1973) selected examples of state court activity affecting educational 
policy, a timely subject. Local opposition to state centralization of educational 
power was Figliomeni's subject (1972) and a theme in A. L. White's (1972) 
review of Texas educational history. The contest between university boards 
of trustees and legislatures was analyzed for West Virginia (Jackameit, 1973, 
1975), Montana (Chenette, 1972), Michigan (Laird, 1972), and Connecticut 
(Pernal, 1975). 

Given the collapse of the myth that education is or can be apolitical, 
historians are reconceptualizing the past in terms of power, interest-group 
politics, and the contest over resources. Wirth (1972) reconstructed the politi
cal coalition which secured passage of federal vocational education legislation. 
The recent militancy of teachers' organizations has prompted scholars to 
question whether earlier teachers were uniformly passive and inarticulate. 
That they have not been so in France (Clark, 1967) and postwar Japan (Thur-
ston, 1973) seems clear. The activities of two locals of the American Federation 
of Teachers are discussed: Pittsburgh, by Glasser (1974) and, briefly, Gary, 
Indiana, by R. D. Cohen (1975). Dumais (1972) produced a celebrational tale 
of the Montgomery County (Maryland) Education Association. The history 
of perhaps the nation's longest continuing teachers' association—the Public 
School Teachers Association of Baltimore City (since 1849)—is not so positive. 
Block's analysis (1972) acknowledged the social and political discrimination 
visited on the association's black members and examined the long struggle of 
women teachers to wrest control from men and their eventual loss of power 
to them. The topic of conflict between men and women teachers in France 
(Hunt, 1972) demands similar investigation for the LΓnited States; the little 
research given to gender in the education profession has emphasized the power 
and preferment gap between male administrators and women teachers (Ber-
man, 1971; Tyack, 1974b; Prentice, 1975). 

The school superintendency is being variously approached by historians. 
It has been seen as a career goal for able, ambitious men (Baker, 1973; Insko, 
1971); as a tale of progressive professionalization (Laughlin, 1973); and in the 
context of middle-class insulation from the poor and alien in five 19th-century 
American cities (Foley, 1972). Superintendents are viewed as harassed legatees 
of a century-long evolution of an urban administrative belief system (Cuban, 
1974); as in partnership with local elites and educational scientists in the 
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pursuit of "the one best system" (Tyack, 1974b); and as flexible in response 
to effective local interest-group politics (Troen, 1975). 

The new history's angle of vision on the construction of public school 
systems in the 19th century is that of bureaucratization. Clearly among the 
best case studies is Kaestle's (1973a), which pushed incipient bureaucracy in 
New York City back earlier into the 19th century than was formerly assumed 
necessary. Kaestle showed that the percentages of children experiencing 
schooling probably did not increase as an emerging tax-supported system 
replaced other school options. Most importantly, he implied that system build
ing, unable to achieve solutions to poverty and crime through education, 
became something of an end in itself, capable of achievement. 

To the system builders, the hierarchical structures and standardized proce
dures were rational "solutions" to pressing needs. That the social and eco
nomic problems facing urban reformers in 1815 were indeed great was 
expanded upon in Mohl (1971). Other studies of class and ethnic factors in 
New York City schools are Hammack's analysis (1973) of the politics of 
participation in the consolidation of the boroughs of New York and in the 
city's school centralization decision; Mohl's description (1975) of the riots, 
strikes, and arrests of parents and children in opposition to adopting the Gary 
plan in 1914; and Ravitch's portrayal (1974) of struggles against the Gary plan, 
as well as of other instances of conflicts waged around education, as represent
ing "school wars." The now-strong disposition to view school expansion and 
system building principally as a political reaction to the problems of urban 
living, to which cultural diversity seemed to contribute, also marked histories 
of Boston (S. K. Schultz, 1973), Cincinnati (J. A. Miller, 1974), and San 
Francisco (Shrader, 1974). 

Considering educators as an interest group in the contest over policy and 
administrative discretion gives professionalization new dimensions. Mattingly 
(1975) showed the ability to speak for education as shifting from the "Friends 
of Education" to school superintendents. When state funding of schools shifted 
to an attendance base, it was in the profession's self-interest to enforce attend
ance (West, 1967), both through the "bureaucracy of coercion" (Tyack, 1975) 
and by making the curriculum more attractive to encourage voluntary and 
regular attendance. The shift from casual to planned entry into teaching is 
another aspect of professionalization. The processes of teacher recruitment and 
socialization still await the breaking of new interpretive ground, given recent, 
conventional, institutional histories of teacher education (Johnson & Johan-
ningmeier, 1972; Merryman, 1972; Molen, 1974; Stefanov, 1972). Analogous 
inside histories are Lawrence (1972) on nursing and Turner (1974) on medical 
education. In contrast is the history of Wisconsin's law school, framed in the 
context of changes in the legal profession and in higher education (W. R. 
Johnson, 1972). 

The uniqueness of academic governance by laymen in America and the 
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traditional distinction between public and private institutions have been recon
sidered (Herbst, 1975). Born (1974) traced the antecedents of governing boards 
of state universities to institutions extending from Greece to Dublin, and 
Herbst (1974) examined the Reformation's precedents in the gymnasia illustria 
of the Continent and in England's endowed grammar schools. W. Smith (1974) 
reiterated the fact of the "service" function of the antebellum liberal arts 
college, part of a very broad reconsideration of prevailing assumptions about 
the denominational college (Burke, 1973). Such revisionism includes Naylor's 
rebuttal (1973) of some of the long-accepted conclusions of Tewksbury (1932) 
about the high mortality rate he found among the many colleges established 
in America between 1800 and 1860. Earlier in the 19th century the emergence 
of "university type" faculty professionalism can now be identified, at least at 
Harvard (McCaughey, 1974b; Zaidenberg, 1974). The governance and public 
positions of five European universities (Baldwin & Goldthwaite, 1972), of 
Harvard (Hoffmann, 1972), and Yale (B. M. Kelley, 1974) were examined. 
By comparing the latter two and Columbia and Dartmouth in the century after 
the Revolution, Whitehead (1973) tried to establish that the meaningfulness 
of "public" versus "private" higher education is only a century old. Graham 
(1974) also found the distinction less important in the lower schools than 
public school leaders tried to make it seem. 

Religion 

The religious purposes of education and the continuing role of religious 
functionaries in the sponsorship and overseeing of educational arrangements 
remain prominent in the historiography of colonial America and that of 19th-
century higher education. With the growing interest in ethnicity and cultural 
conflict in the present century, analysis of the functioning of religious loyalties 
and antipathies as concerns education has produced some research. 

Religion was the chief impetus in promoting literacy and popular education 
following the Reformation. Under Puritan auspices, in 17th-century Britain 
and longer in New England, the matters of child rearing and education war
ranted intense deliberation (Hiner, 1975; Lockridge, 1974). Puritans wrote 
sermons, plays, biographies, verses, and riddles for children—and tracts on 
family governance for their parents (Sommerville, 1975). The Calvinists saw 
ignorance as the root of all evils: infidelity, superstition, licentiousness, in
subordination, rebelliousness (Stone, 1969). Long before specific instances of 
class and cultural conflict appeared (which the new history makes so much 
of in explaining urban school expansion and systematization), Puritan educa
tional theory contained the goals of individual salvation, which could become 
secularized to personal advancement, and social control, a perception of edu
cational benefits which Protestants (especially Congregationalists and Pres
byterians) eventually spread across America. 

The Puritan family was the preeminent "school wherein the first principles 
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and grounds of government and subjection are learned" (Axtell, 1974, p. 53). 
In the college, a school of leadership, the lessons included obedience, repent
ance, abnegation (the assumption of personal blame), a decent respect for the 
community's good opinion, and that learning "which chastens the manners 
and the soul refines" (K. M. Moore, 1972, 1974). The academic paternalism, 
legalistic codes of student conduct, and explicit concern for the moral purposes 
of informal and formal learning which functioned at Puritan Harvard have 
reverberated throughout educational history. They influenced missionaries 
who founded colleges in early Illinois (Hedrick, 1974; D. T. Johnson, 1974) 
and kept paternalism alive at its state university through the 1920s (Rodnitsky, 
1973). They can be found in the educational activities of southern school and 
college founders like McCorkle (Enger, 1973), in the striking intense concern 
with moral nonconformity at experimental Black Mountain College in the 
1930s and 1940s (Duberman, 1972), and in the less surprising commitment 
to racial uplift through character development found among white and black 
educators who extended black schooling (Silcox, 1972; Vaughn, 1974; Wolters, 
1975). The inner struggles the progressive educational theorist Boyd Bode had 
with the implications of his Calvinist upbringing (DeJong, 1972), the Chautau-
qua system (Morrison, 1974) and the scores of YMCA libraries which ap
pealed most to young white-collar workers (Kraus, 1975) also provided 
evidences of these concerns. 

Sloan's (1973a) approach to the unsettling effects of the Great Awakening 
of the 1740s and subsequent revivals of religious enthusiasm over the next 
century considered church, family, academy, and ministerial education, as well 
as the colleges Bushko (1974) and Nissenbaum (1972) examine. Hiner (1974) 
and Beales (1974) probed the great appeal of evangelism for youth and raised 
questions for historians interested in social and cultural definitions of child
hood and adolescence. Novak (1974) attributed to the religious revival of 
1805-6 the divisiveness leading to the struggles over the control of Dartmouth 
College, a governance crisis which eventuated in a precedent-setting 1819 
decision of the U. S. Supreme Court. Novak challenged existing interpretations 
of the Dartmouth College case, including Whitehead's (1973). 

Many schools and colleges were created by religious fervor and sectarian 
rivalry, both in Europe (Sommerville, 1975; Stone, 1969) and in America. 
Vandever (1974) analyzed the struggle over the pietistic and intellectual inter
ests of English and American Baptists. Competition, imitation, and finally 
secularism forced the German Baptist Brethren, who were opposed to higher 
education, to found American colleges (Hanle, 1974). The preservation of 
orthodoxy still drives Missouri Synod Lutheran education (Meyer, 1972). Two 
studies chronicled religious efforts in founding schools in 19th-century In
diana: Ringenberg's (1973) history of Taylor University and Buys's (1973) 
study of Indiana Quakers. The unusual approach of H. W. Pease (1974) 
revealed 100 years of Mormon church influence on Brigham Young University 

September 19, 2008 
 at SAGE Publications - Full-Text Collections onhttp://rre.aera.netDownloaded from 

http://rre.sagepub.com


Clifford: Education: History and Historiography 225 

through the alumni association. Stetar (1975) found a strong Christian influ
ence on educational thought to be a factor imparting a distinctive regional 
character to southern higher education. Oberlin, an Ohio college founded in 
evangelical fervor and the first American college to admit women and blacks, 
continues to fascinate historians. Warford (1973) and J. R. McCarthy (1974) 
considered it and other selected institutions in the contexts of the missionary 
and antislavery movements. Conway (1974) detailed Oberlin's failure to liber
ate women students from the "cult of domesticity," and other studies found 
that black students, faculty, and alumni have experienced both opportunity 
and rebuffs (Bigglestone, 1971; Blodgett, 1968; Fletcher, 1974). 

Missionaries were active agents of educational advance, in both foreign and 
domestic fields: in the Middle East (Dodge, 1972), in Kenya (Amayo, 1973), 
and among American Negroes and immigrants (Falls, 1972; D. L. Gibson, 
1972; R. R. Smith, 1973). The American Missionary Association was studied 
for its connections with abolitionism, reconstruction government, and educa
tional labors among the freedmen: in Florida (Rosen, 1974), Louisiana (Hay-
wood, 1974), Mississippi (Campbell, 1973), Alabama (Schweninger, 1970), 
Arkansas (Pearce, 1971), Virginia (Branch, 1974). A black woman abolitionist 
and one-time AMA teacher, Mary Ann Shadd, received brief biographical 
treatment (Hancock, 1973), as did the St. Louis black leader, John B. Mea-
chum (N. W. Moore, 1973). A sympathetic treatment of the dilemmas of black 
antislavery activists (Pease & Pease, 1974) challenged present-minded inter
pretations. Lang (1974) saw the naive educational and racial assumptions of 
black and white abolitionists as setting patterns of subsequent black education 
in the North. Hornick (1974) researched the 18th-century Quaker abolitionist 
Anthony Benezet, a pioneer in the education of girls. 

Themes of persecution, tolerance, accommodation to religious pluralism, 
and secularization appear in the recent educational historiography. A bio
graphical study of Sir John Cheke dramatized the plight of a prominent 
educator when the Crown passed from Protestant to Catholic heads (Florian, 
1973). Singer (1975) studied the influence of French Protestants upon that 
legislation which brought about a secular, compulsory primary school system. 
Klein (1972) stressed the religious toleration of New York and its position as 
the colonies' cultural and educational capital, and Erenberg (1974) found 
sectarian controversies were suppressed in the 18th-century middle colonies' 
colleges. On the other hand, Guralnick (1974, 1975) denied that religion 
warred with science in the 19th-century colleges. Jefferson wanted the Univer
sity of Virginia secure against sectarian dogmatism, and Wiley (1973) scruti
nized the university's record on academic freedom in its first century. 
Secularization is Jeppson's (1973) theme for the University of Utah's history 
and Towler's (1973) subject in analyzing college presidents' inaugural ad
dresses since 1860. Another form of retreat from explicitly religious instruction 
followed Cincinnati's "Bible War" of 1869 (Michaelsen, 1969). 
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A broadened educational history has more room for the nonpublic school 
sector. Detroit's Irish saw in parochial schools "faith and fortune" (Vinyard, 
1972). J. J. McCarthy (1973) surveyed a century of black Catholic schooling 
in Chicago. Kuhr (1974) studied the parochial school system of Austin, Texas; 
Sohn (1972) that of Rochester, New York; and DiMichele (1973) that of 
Mississippi. French-speaking Catholics opposed a public education system in 
Louisiana (Suárez, 1971), and California's association of public school teach
ers helped secure prohibition of state aid to sectarian schools in 1878 (Goda, 
1967). In early Milwaukee (Geiger, 1972), a prominent layman might further 
both public and parochial school development. The activities of church ad
ministrators in the foundation of schools were demonstrated in a biographical 
sketch of a Newfoundland bishop (F. Jones, 1973). 

Catholics in England were sharply divided on the passing of school initia
tive from church to state control (Holland, 1975). In America, Bishop Bernard 
J. McQuaid supported the conservative position (Kunkel, 1974). The failure 
of the liberal Archbishop Ireland's plan to combine public and parochial 
schools unwittingly strengthened American Catholics' "ghetto mentality" 
(Morrissey, 1975). So did the discrimination which they, like the Jews, encoun
tered in American colleges, but to which they responded differently (Steinberg, 
1974; Synnott, 1974). Without denying nativist contributions to Catholic para
noia, Meighan (1972) placed mid-19th-century Catholic colleges near the 
mainstream of American higher education—beset more by inadequate funds 
and ineffective faculty and administration than by religious persecution. Cath
olic schools have also been shown to be imitating the public sector's concern 
with efficiency, discipline, centralization, and uniformity. Troen (1975) re
ported the admiration of Lutheran educators for the St. Louis public school 
bureaucracy, and Graham (1974) found considerable curricular similarity in 
the Catholic and public schools of Marquette. Weisz (1972) flatly denied the 
assumption that parochial schools controlled by Irish-Americans in the later 
19th century promoted old-world values; he found them indistinguishable 
from public schools in their cultural values and eager to effect Americaniza
tion. 

Popular and Creative Intelligence 

Research on literacy intrigues historians of culture, of the common man, 
of comparative early modern Western societies, of immigration, and of educa
tion. Both the definitional and methodological problems of measuring literacy 
in earlier societies and the availability of direct literacy data in the dicennial 
federal manuscript censuses after 1850 attract the quantifiers. For 17th-cen
tury literacy in England, investigators used signatures on tax returns (Vann, 
1974) and depositions before ecclesiastical courts (Cressy, 1972, 1974, 1975). 
For New England, Lockridge (1974) used wills. Stone (1969) found illiterate 
aristocrats rare among high officeholders in northern Europe only after 1550, 
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and Menard (1973) noted a sharp decrease in illiterates among Maryland's 
minor officeholders after 1660. 

Bailyn (1960) and Cremin (1970) saw literacy in America as part of a 
liberating social process. But Calhoun (1973) tried to establish whether, and 
in what directions, education affects how a society thinks; he probed for 
cultural manifestations of verbal, mathematical, and spatial cognition in family 
attitudes, school problems, and the products of sermons, bridge builders, and 
shipbuilding, in an effort to chart changes in popular intelligence. Psychologi
cal interests in intelligence, especially the testing movement, received attention 
(Karier et al., 1973; Marks, 1972; Spring, 1972). Zehm (1973) examined as
sumptions about the "slow learner,,, using the memoirs of teachers, students, 
and administrators. The deprivational effects of testing and tracking of black 
children in Philadelphia, Chicago, and Indianapolis schools is a theme of 
Rosenbaum's (1974) dissertation. A distinction was drawn between the testing 
and evaluation movements in Echols' (1973) history, and Elmore (1974) re
viewed the literature since the 1890s on teacher evaluation. 

Cultural fascination with science put "laundry science" into the curriculum 
of a Michigan high school (Graham, 1974). The views of the medical profes
sion on women supported curricular differentiation (Smith-Rosenberg and 
Rosenberg, 1973) and presumably discouraged women from pursuing "male 
studies" (Trecker, 1974). The social scientists, however, were predominantly 
environmentalists, not biological determinists; this was evident in their views 
toward women (R. L. N. Rosenberg, 1974) and, finally, in their testimony on 
school segregation cases (Howard, 1972). 

Ideas of race and social practices associated with racism are assumed in 
much research and analyzed in a few studies. A survey of British thinking 
about the educability of blacks (Lyons, 1970) reaffirmed that ideas of intellec
tual inferiority long preceded British colonialism and modern science's interest 
in intellectual differences among "races." The success of a Christian slave in 
securing his freedom in 17th-century Virginia's courts, and the subsequent 
outlawing of Negro baptism, was described by Billings (1973). Silcox (1972) 
contends that the greater intellectual openness of Boston was a factor in that 
city's relatively better record of school desegregation in the 19th century. 
DeLeón (1974) investigated white supremacist ideas about Mexicans in Texas. 
The involvement of racism in Florida's 1904 campaign for state school superin
tendent was described by A. O. White (1975). Autobiographies and other 
black-produced sources have been used to document ambivalence and shifts 
in attitudes of American blacks toward the immigrants (Hellwig, 1973). 
Rhodes (1972) divided black leaders into categories, based on their ideas about 
race; using statistical tests, he related these categories to social characteristics 
in the backgrounds of these leaders. McLoughlin (1974) reviewed the contra
dictory scholarship on black-Indian relations and describes Cherokee slave-
holding practices. The colonial South's imagery of the Indian (G. B. Nash, 
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1972) can be contrasted with that of John Collier, the progressive chief of the 
federal Bureau of Indian Affairs during the New Deal (Kunitz, 1971). 

Educational historians remain interested in Utopian thought and com
munitarian movements. Fogarty (1973) described three types of such experi
ments in the 19th century. New Harmony has attracted attention: M. R. Miller 
(1972) studied its educational thought; Kipnis (1972) reported on William 
Maclure's Pestalozzianism and his break with Robert Owen, which was also 
described by Burgess (1975); and Gutek (1975) studied Owen's theories. 
Clouse (1975) placed Owen in the traditions of Christian millenialist thought. 
The several ideational contributions to the Brook Farm educational experi
ment were briefly described by Alberti (1975). 

New studies in 20th-century educational reform seem inevitable, given the 
reconsideration of progressivism (Buenker, 1969; Filene, 1970), in the context 
of which Cremin (1961) imbedded his influential history of progressive educa
tion. The conservative attack on progressive schools in the 1950s and the 
present radical assault on liberal movements and liberal scholarship are other 
factors which make such studies likely. Carr (1972) found the relations be
tween political and educational progressives to be compatible but not con
certed. Stein (1973) concluded Ernest Horn was a "conservative progressive.,, 

Goodenow (1973, 1974, 1976) examined several neglected aspects of educa
tional progressivism: the South's response, the depression years, black reaction 
to progressive education, and the progressives, ideas on race. Support of a 
California progressivist teacher-educator was interpreted as a protest of 
women educators as school administration became a male preserve (Treacy, 
1972). Educators were involved in the histories of constituent and related 
programs: for community recreation (Finfer, 1974), mental hygiene (Dreyer, 
1972), and group participation, as in workshops (Iversen, 1973). 

The historiography of progressive education typifies educational histori
ography's bias toward intellectual history. To test assumptions about the 
implementation of ideas requires case studies—like Lopate (1974), on New 
York rural schools; J. R. Anderson (1972), on black and white schools in 
Newark; and McBride (1974), on the school-industry cooperative education 
experiments in Massachusetts. Shifts in educational programs of New York's 
People's Institute under the influence of urban progressivism were noted by 
Fisher (1974). Zilversmit (1975) studied the schools of four Illinois towns in 
the 1930s: equally affluent Lake Forest and Winnetka, plus Waukegan and 
Mundelein; only Winnetka adopted progressive pedagogy. Other studies of 
school system response include O'Neal (1973), on citizenship education in 
Portland, Maine, and V. D. Lucas (1973), on California's curriculum develop
ment. Recent historical studies of the school subjects offer data on the imple
mentation of various theories concerned with: three centuries of spelling 
instruction (Criscoe, 1973); Latin since 1900 (Ameruoso, 1974); the emergence 
of social studies (Glasheen, 1973); art education (Dobbs, 1972); English (Whit-
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man, 1973; Zehm, 1973); and the science curriculum in England (Layton, 
1973). 

A historical literature on radical educational thought is accumulating. The 
educational activities of French and English radical parties were considered 
outgrowths of Enlightenment thought by D. L. Robbins (1974). Multerer 
(1974) analyzed the rejection of socialist programs for Mexican education. 
Studies of Soviet education include analysis of resistance to early Revolution
ary programs (P. C. Smith, 1974); Holmes (1973) on Communist party 
thought and its policy effects; and a history of Krupskaya's ideas and influence 
(Rader, 1974). Tien (1972) surveyed pre-World War I American socialist 
educational thought, and Dixler (1974) analyzed the extreme conservatism of 
the American Communist party in regard to women's roles. Intellectual bi
ographies of American radical educators treat Vida Scudder (Corcoran, 1973), 
Elizabeth and Alexis Ferm (Mark, 1974), and Scott Nearing (Coles, 1974). 

Nearing's own story (1972) and two other autobiographies—of Paul Blan-
shard (1973) and James B. Conant (1970)—should help future scholars. Ross 
(1972) put autobiography to good use in her biography of G. Stanley Hall. 
Although a biography of John Dewey has appeared (Dykhuizen, 1973), Dewey 
still eludes us. Hawkins (1972) is both a biography of Charles W. Eliot and 
a history of Harvard during his administration, as with Booker T. Washington 
and Tuskegee Institute in other studies (Citro, 1973; W. H. Thomas, 1972). 
Biographies written about American academicians include Josiah Royce 
(Kuklick, 1972) and Frederick Jackson Turner (Billington, 1973). Brody 
(1972) sought to consider W. E. B. DuBois's educational ideas from the 
perspective of a black intellectual in the progressive era. 

Modernization is emerging as a successor to industrialization as a theory 
of social and psychological change (R. D. Brown, 1972). Historians of educa
tion have already used modernization as an organizational and interpretive 
framework (Butts, 1967), as have demographic historians (R. V. Wells, 1975). 
Kagan (1974) used the concept in writing of early modern Spain, and Nishihira 
(1972) related Japan's responses to Western influences to modernization. Katz 
(1975b) wrestled with changes in family and social structure under the impact 
of "modernization" in 19th-century Hamilton, Ontario. Lasch (1975), how
ever, condemned modernization theory, chiefly on political grounds: it offers 
a new version of progressive historiography. 

Intersecting feminist and educational historiography has produced some 
provocative research. Feminist agitation in 18th-century England included 
demands for the "public" (as opposed to familial) education of girls (Ahlers, 
1974). The intellectual and social orientations of American women activists 
and academicians, and their responses to the domestic ideal, have been studied 
(Conrad, 1973; Diamant, 1974; Wein, 1974a & b). Women were deeply in
volved in the reform movements of the 19th century; and, as Graham (1974) 
noted, by 1910 women were prominent in the reforms of progressive education 
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but not in public school administration. Antebellum reform movements as
sumed that women would play subordinate roles (Hogeland, 1971), and Fried
man (1974) contended that the independence of Prudence Crandall cost her 
the support of male-supremacist abolitionists. Traditional views on sex roles 
also were widespread among women reformers and in their countless organiza
tions (Ranlett, 1974). Phillips (1974) considered Jane Addams's reformist 
thought as reflecting "female values," and activists in suffrage campaigns held 
traditional values (Strom, 1975). 

As revealed by autobiography, the self-image of women reformers contrasts 
with that of men, complicated by struggles with social expectations of gen
der—"victimized heroines" are forced into role rejections (Woloch, 1968). 
Emily Howland, connected with the education of women and blacks for most 
of her very long life, revealed this in her diaries and letters (Breault, 1974). 
Catharine Beecher has been rescued from unfashionableness by Burstyn (1974) 
and, most notably, by Sklar (1973). Beecher's life and career offer an intriguing 
opportunity to analyze the interactions of feminist thought and teaching as 
an alternative career for women. 

Economic Organization and Work 

Despite the contributions of economic historians, speculation and rhetoric 
still outreach disciplined investigations of the correspondence between eco
nomic and educational development. For example, much is made of 19th-
century educators' use of the factory metaphor (S. K. Schultz, 1973) and of 
the rhetoric of the "teaching business" (Berman, 1971). One issue is whether 
verbal analogies prove attempts to model schools after factories and businesses 
—and whether, by implication, they thus prove that the economic system 
dictates all modes of social relationship. As Katz (1975a) observes, DeWitt 
Clinton praised the monitorial school as a factory in 1806, 15 years before a 
"manufactory" appeared and long before it dominated production. Moreover, 
educators early rejected the routinized, factory-like Lancastrian monitorial 
school in favor of a less rigid organization and a "softened pedagogy." 

Apart from establishing connections between ideas and practices, there are 
inferential issues in the very use of language. When factories and armies were 
the only large organizational models visible (aside from the despised Catholic 
church), promoters of unprecedented universal school systems understandably 
adopted industrial and military metaphors. Like "science" and "efficiency," 
such terms as "factory" and "machine" had very positive connotations in the 
19th century (Kaestle, 1973b). Radicals like Marx and Engels envisioned a 
socialist technological state, not a production system without factory workers. 
Factories had higher prestige than the common schools did, and Katz suggests 
that this metaphorical language indicates schoolmen's attempts to borrow 
prestige rather than a modeling of schools after economic institutions. Perusal 
of any historical dictionary will suggest how widespread and diversely applied 
was the business analogy. 
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Argentina's oligarchy after 1890 did not support school expansion—in a 
society still requiring unskilled harbor, construction, and agricultural labor 
(Spaulding, 1972). For the United States especially, evidence is accumulating 
that the middle class strongly supported school expansion, as it did libraries 
and rescue and uplift efforts. The Albany Lancasterian School Society in 1813 
enrolled the patroon Stephen Van Rensselaar, along with strictly local notables 
(Heale, 1973). Unlike slaveowners, the rising commercial class of Sedalia, 
Missouri, viewed education as it did law and religion, as enhancing new social 
and economic relationships (Cassity, 1973). After 1870, the public pronounce
ments of big business leaders showed strong support of public schooling 
(Keenen, 1972). They often supported urban school centralization (Cronin, 
(1973) and served on school boards (Tyack, 1974b). 

Business spokesmen also encouraged vocational education, as did other 
groups (Lazerson & Grubb, 1974; Wirth, 1972) and individuals like Calvin 
Woodward (Dye, 1975; Troen, 1975) and Charles Prosser (Gadell, 1972). 
Spring (1972) asserted that corporate elites wanted not only job training but 
socialization in obedience and dependability. Sola (1972) examined vocational 
education and extra-curricular activities in Chicago before 1926 and estab
lished a "plutocratic" influence. The preservation of the work ethic in the 
earlier vocational education movement (Lazerson & Grubb, 1974) and, in-
triguingly, in contemporary career education (Grubb & Lazerson, 1975) is 
another theme relating school history to the inexorable influence of the capital
ist system. The analysis of these researchers emphasizes not the shunting of 
workers' children to vocational education curricula (they were always a small 
proportion of those enrolled) but the schools' embrace of "the goals, structure, 
and methods of corporate capitalism" and the concomitant reinforcement of 
racial, class, and sex inequalities. 

In the "New South," also, an alliance of an emerging business and industrial 
elite and northern philanthropists was seen as creating a "Negro education" 
that continued exploitative control of black labor (J. D. Anderson, 1973). 
Tuskegee and Hampton Institutes were model institutions of Negro industrial 
education which promised character development and economic efficiency. 
James (1971) described Tuskegee's Movable School, which taught agriculture 
and homemaking far afield. South Carolina's Penn School, inspired by Hamp
ton Institute and a favorite of northern benefactors, failed for reasons persua
sively demonstrated by Burns (1974). 

Attentions to changes in the labor force, occupational mobility (Blumin, 
1968), the social effects of technology, and the characteristics of the American 
working class eventually will inform economic models of educational history. 
There are a few historians of education who have researched these issues: 
Kaestle (1973a), on occupational needs in 19th-century New York City; 
Berger (1972), on the impact of the automobile; H. O. Brown (1973), on war 
worker migration; D. Schultz (1972), on organized labor and shifts in the 
University of Wisconsin's School for Workers. Other than these works and 
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a personal history of a labor-education experiment (Koch & Koch, 1972), 
however, most such research comes from outside education. Some insights 
come from community studies, such as Cumbler (1974), on working-class 
institutions in Lynn and Fall River, Massachusetts; Gitelman (1974), on Wal-
tham, Massachusetts; Groneman (1973, 1975) on an Irish neighborhood in 
New York City; Kleinberg (1973), on working-class women in Pittsburgh. 
Women's history can be instructive. Groneman (1975) looked at the employ
ment of Irish immigrant women in the mid-19th century; her findings chal
lenge many assumptions about social breakdown as the result of immigration, 
urbanization, and industrialization. Such Irish neighborhoods in New York 
and Boston produced hundreds of teachers before 1900. Employment records 
of women workers during the 1920s were studied in conjunction with trends 
in education, marriage, and sexual behavior (Lynn, 1974). Reinartz (1973) 
compared the work and social status of American and Swedish women since 
1945. 

According to demographic history, population mobility in the 19th century 
increased the numbers of permanently single women in some American re
gions (D. S. Smith, 1973)—which helps explain a lower fertility rate, militant 
feminism, a potential pool of workers for the "helping professions" (like teach
ing), and general expansion in the labor force. Demographers also suggest why 
many college graduates left America in the 17th century—and, by extension, 
why college enrollments long remained low: the long-lived first generation and 
the largely subsistence economy severely constricted employment possibilities 
(Stout, 1974). This problem of "unemployed intellectuals," about which Euro
pean theorists were also worried, persisted in America, judging by the work 
histories of some 18th-century Harvard graduates. Indeed, the pattern of 
short-term and suddenly shifting work careers (which educational historians 
once treated as peculiar to teaching) apparently characterized the work world 
through three centuries. Before 1825 New York's Public School Society sel
dom claimed economic benefits for schooling; lacking occupational relevancy, 
schools for a long period saw high dropout rates, and the system's few gradu
ates were largely recycled back into the system as teachers (Kaestle, 1973a). 
Under these circumstances, educational planning for careers was exceptional 
and haphazard, even in middle-class families, and the primary motivation for 
education remained religious and social, not economic. Horace Mann pio
neered in trying to demonstrate the economic benefits of better schools, but 
even so he preferred civic and moral arguments (Vinovskis, 1970). 

Civic and moral arguments also marked campaigns to restrict and reform 
child labor, coincident in time with drives to secure compulsory schooling 
(Koch, 1972). In America, poor families routinely withdrew their children 
from school if work was available. Rural schools accommodated their calen
dars to farm and ranch work, and western Nebraska school districts in 1910 
did not treat working children as truants (Dudley, 1973), just as New York 
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City judges would not enforce truancy laws if they deprived a poor family of 
a child's wages. Children aged 10 to 15 increased as a percentage of the work 
force until 1900. Organized labor's campaigns to protect wages by restricting 
child labor and immigration were ineffective before 1920. With enforced com
pulsory school laws, effective child labor legislation, and, probably most im
portant, an economy that did not require youthful workers and expanded the 
range of white-collar work to encourage staying in school, important steps 
were taken in ending most child labor. At the same time, "adolescence" was 
created, with the age differentiation that marks modern, postindustrialized 
societies (Bakan, 1971). 

Social Stratification 

Public schools are frequently labeled middle-class institutions, yet in Illinois 
Winnetka's middle class revolted in 1933 against one of the nation's preemi
nent school districts (Schumacher, 1972). Upper-class elites in two nearby 
communities displayed greatly different behavior toward the schools (Zilvers-
mit, 1975). Assumptions about relationships between pre-1865 status and 
subsequent social position apparently held for Lexington, Kentucky, blacks 
(H. A. Thomas, 1973) but not in some northern communities. Menard (1973) 
studied the social mobility of indentured servants in 17th-century Maryland, 
finding it more limited with time; literate indentured servants were occasion
ally called upon as colonial teachers, how often we do not know. Barr's (1970) 
study of San Antonio's population—native whites, European immigrants, 
blacks, and Mexicans—considered the effects of ethnic mix upon social mobil
ity. 

Social historians are slowly adding such local histories, documenting some 
of the dynamics of social stratification (Pessen, 1974). This research is more 
sociological than psychological and seldom structured over sufficient time to 
give satisfactory answers to two questions of great interest to Americans: did 
people indeed improve their social position from generation to generation, and 
what role did education play (Merelman, 1973)? The emerging picture is one 
of growth in social stratification as settlements aged, and geographic mobility 
was the first and longest lived recourse for those seeking to better their place 
in the social hierarchy. Contemporary pessimism about education's part in 
enhancing social mobility or furthering equality (Jencks, 1972) reflects a wider 
skepticism about "openness" in the American experience. The conclusion of 
Thernstrom's (1964) very influential study of Newburyport, Massachusetts, 
from 1850 to 1880 was interpreted skeptically—an interpretation which 
Thernstrom challenged. Granted that obstacles existed to the upward mobility 
of the working class, that much occupational mobility involved slight, lateral 
improvement, and that net upward mobility did not come at the expense of 
the upper classes, the data show modest, steady, and remarkably uniform 
mobility rates over a long period (Thernstrom, 1971, 1973). 
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Some conclusions have recently been drawn about the relationships emerg
ing after 1850 between occupational status (admittedly not a perfect index of 
social status) and schooling. Thernstrom (1964) found manual occupations 
were becoming increasingly distinct from even low-status white-collar work 
in terms of entry; some secondary schooling was in fact becoming a gatekeeper 
for the latter. Gitelman (1974) found the opening of Waltham, Massachusetts, 
high school did not "signal an increase in the importance of formal education 
in the labor market," since only 50 males took diplomas from 1866 to 1878, 
compared to 200 females (pp. 58, 60). Only after 1890 did Gitelman find much 
association between schooling and occupation, although by then Catholics had 
already formed patterns dysfunctional to mobility: leaving school sooner and 
entering dead-end employment earlier. Troen (1975) found that the great 
majority of 19th-century St. Louis, Missouri, students entered the labor force 
in their early teens; here, as elsewhere, more'girls than boys stayed in school 
longer, about a year longer in the 1880s. Troen also cited this greater persist
ence of girls as "among the most telling evidence for the lack of a measurable 
connection between school and vocation.. . . parents were generally reluctant 
to delay the entrance of sons into the world of work" (p. 40). These are also 
"telling evidence" of the persisting bias among historians toward the situations 
of men; it remains commonplace to assume that the data most worth ex
amining—except in "women's history"—concern the male experience. 

When gender is introduced into the analysis, a positive statistical associa
tion between schooling and occupational-social mobility appears earlier in the 
19th century and mobility is found among groups, most notably the Irish, 
which Thernstrom (1964, 1973), Gitelman (1974), and many others character
ized as socially static. Had Thernstrom looked at data on Boston's women he 
would have found in the Irish teacher evidence to qualify his conclusions; 
however ill-paid Irish women teachers were, their careers embodied upward 
social mobility.2 Gitelman briefly noted that the majority of Waltham's gram
mar school teachers in 1880 already were Irish Catholic women, but he failed 
to relate the fact to social mobility. As soon as St. Louis schools accepted black 
teachers, black girls imitated their white counterparts in staying longer in 
school (Troen, 1975). Girls increased their preponderance among high school 
graduates, especially in rural areas where most Americans still lived but also 
in the nation's largest cities—notably among the Irish. Clear economic reasons 
existed; such schooling was relevant occupational training for the fast-growing 
fields open to woman—sales, office work, and teaching (Olneck & Lazerson, 
1974). 

2 The observation on Boston's 19th-century Irish teachers and the Thernstrom study was made 
to me by Polly Kaufman, currently completing a Boston University dissertation in American 
Studies, on women serving on the Boston School Committee (conversation at Radcliffe College, 
November, 1975). 
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To view teachers, mostly women for a century, as insignificant in the middle 
class and unimportant in analyses of social mobility probably represents un
conscious sexism and snobbishness toward teaching. Married women have 
entered the labor force in large numbers only in recent decades (Lynn, 1974) 
and for earlier generations historians tended to dismiss altogether women's 
postschool lives. For the great majority schooling was seen as only "a hiatus 
between the freedoms of early childhood and the responsibilities of marriage" 
(Troen, 1975, p. 124). Sophisticated, comprehensive research on social mobil
ity and class dynamics must include marriage data for both sexes. If women, 
for example, gained upward mobility through marriage (Elder, 1969), it must 
not be ignored as being "accidental" or somehow "conferred" status; it must 
be counted as "earned." 

The largest part of recent research on the social status of those who spon
sored, controlled, and utilized education concerns higher education. The Puri
tans did not consider social equality a collegiate goal (Axtell, 1974). Not until 
the decline in "Puritan Power" (after 1700, especially) did nonministerial and 
lower status families somewhat increase their contributory share to Harvard's 
alumni roster (Sheehan, 1972; Shipton, 1972). Population and economic fac
tors, not intent, were responsible for any democratization and for sending 
many poorer students to the new "country colleges" of 19th-century New 
England (Allmendinger, 1973, 1975). Weber (1974) found strong associations 
of social class with Boston's public schools before 1820, and Story (1975b) 
found the same association with the appearance of elite preparatory schools 
thereafter. Fuller (1974) carried the story of college preparatory schools into 
the 20th century. Granted that elite students should have a faculty of "high 
status, extensive connections, and sound ideas" (Story, 1975a), analysis of the 
social origins, education, career patterns, and self-images of Harvard's faculty 
at five 19th-century points steadily showed greater professionalization and 
lesser provincialism at Harvard during this period. It also showed that Charles 
W. Eliot, the supposed "university builder," slowed the process of profession
alization. 

Class-related subjects were also examined at other universities, although 
the great diversity among American colleges makes generalizations hard to 
come by. Students, faculty, and trustee records of 19th-century Minnesota and 
Illinois universities suggest that these institutions confirmed existing class 
distinctions (Fitzgerald, 1972). The "aristocratic" University of Virginia was 
a populist target in 1879 (J. T. Moore, 1970), and farmers' agitations caused 
Yale to lose its land-grant funds somewhat later (Lord, 1969). American 
college admission policies over the past century are being examined (Synnott, 
1974; Wechsler, 1974). Social class was one of the factors analyzed in a 
statistical study of women applying to take Harvard's entrance examination 
in the late 19th century (Synnott, 1975). S. H. Gordon (1975) looked at the 
social origins and experiences of Smith College students in that institution's 
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first decade and found that more than half came from comfortable circum
stances. Few historians have yet contributed to charting the psychological 
dimensions of the student experience; a notable exception is Thelin (1973), who 
used popular history materials to recreate the contributions of students to the 
image of an Ivy League before that alliance existed. 

The relations of secondary schools to the social structure are pertinent. 
Krug's (1972) continued, richly documented history of high school can be used 
for further analysis. A case study of a quasi-private academy in the heyday 
of the high school is R. F. Kelly's (1973) history of the Norwich Free Acad
emy. Woodley (1972) studied the denominational settlement institutions 
founded in Appalachia after 1875; the few survivors drifted into college 
preparatory school status. Two investigators scrutinized progressive educa
tion's famed Eight-Year Study (J. S. Gibson, 1974; Kurshan, 1973) and its 
limited impact, and Gibson concluded that its orientation toward elite college 
preparation was responsible, a factor which has heretofore had insufficient 
attention. 

Historical studies of non-American secondary schools and universities and 
their place in structures of power and privilege have been undertaken. The 
civil service examination system in Sung China (960-1280) was a meritocratic 
ladder of upward mobility, in conflict with more universalistic educational 
purposes (T. H. Lee, 1974). The social composition of 16th-century English 
(McConica, 1973) and German (Overfield, 1974) university student bodies has 
been studied. In France the status appeal of Catholic secondary schools during 
the Third Republic was described by Harrigan (1975), and Langdon (1973) 
subjected the alumni of two Jesuit schools to statistical analysis of their career 
patterns. The limited ability of governments to dictate decisions about using 
educational institutions is suggested by a study of higher education in mid-
19th-century Russia (Allister, 1974). Although Russia's university curriculum 
was more modern and functional than most of its European contemporaries, 
the sons of the nobility did not enroll in the numbers wanted by the czar. 

Social Control 

Unlike earlier historiography, which viewed institution building in the con
text of reform, current interpretations emphasize social control in the face of 
urban problems: as in early 19th-century Boston (M. M. Gordon, 1974) and 
New York (Kaestle, 1973a; Mohl, 1970) or 20th-century Newark, New Jersey 
(Kussick, 1974) and Los Angeles (Gonzalez, 1974). Feinberg (1975) accepted 
manipulation as characteristic of institutions, the issues being the direction of 
control and the principles they support. Recent prosecutorial historiography 
also scrutinizes individuals, organizations, and reform movements as the con
trollers and beneficiaries of a social structure designed to curb dissent, control 
social change, and create a uniform majority citizenry while restraining 
minorities. In this view humanitarians become meddlesome cultural mission-
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aries. Imposition is the key concept: common school reformers were zealous 
"to impose their own conceptions of the True and the Right upon others" 
(Berman, 1971, p. 257). Less doctrinaire interpretations, like Tholfsen's (1974) 
tried to reconstruct the tensions existing between class interests and genuine 
idealism. Laqueur (1973) found working-class radicals and England's Sunday 
School proponents sharing values of the "culture of respectability," and Ban
ner (1973) disputed social-control interpretations of religious benevolence as 
extreme and one sided. 

M. V. Wells (1974) analyzed Puritan theory and law on sex and family 
relations in the colonial period, while Pivar (1973) examined the assumptions 
about sex underlying the 19th-century reform movements he labels a "purity 
crusade." The new charitable associations of the post-Revolutionary era, un
like earlier benevolence, also seem preoccupied with character reformation and 
moral persuasion (Heale, 1973)—in response to "modern imperatives" found 
even in village life (Nordstrom, 1973). Intense reform activity marked antebel
lum America (Nye, 1974). The South became the object of northern zeal 
during Reconstruction, including several years of desegregated schools in 
Louisiana and South Carolina (Fischer, 1974; Vaughn, 1974). Women reform
ers notably participated, escaping an overblown domestic ideal while respond
ing to the culture's emphasis on woman's moral superiority and uplifting 
influence—an image noted in feminine and children's literature (Kaye, 1973; 
M. B. Kelley, 1974; R. G. Kelly, 1974). 

The mid-19th century is considered the age when many welfare services 
passed from family, informal, and voluntary custodianship to public agencies. 
In a local history of pauper relief in 1760-1800, however, institutional solutions 
were already evident (Mappen, 1970). Chasan (1974) examined the impulses 
to achieve cultural order in mid-19th-century Worcester, Massachusetts, 
through institutions, including schools. Such cross-institutional comparisons 
are popular, with educational historians now interested in hospitals, mental 
institutions (Royfe, 1972), almshouses, and prisons. Traditional interpreta
tions of asylums as expressions of rational-humanitarian thinking and as re
sponses to social disintegration were rejected in favor of professionalization 
by R. J. Nash (1973). Library history sometimes offers data on motivations 
(Garrison, 1973), and it always does on their organizers. A company library 
founded for factory workers (McCauley, 1972) or a subscription library aug
menting meagre local education (Mumford & Allen, 1965) often passed into 
town hands, as voluntarism gave way to governmental control. School sports 
have been considered in earlier histories, especially of British secondary 
schools (Mallea, 1971) and the college extracurriculum. New interpretations 
emphasize the replacement of enjoyment by social training as the function of 
modern school sports and organized athletics (Spring, 1974). 

The experience of native Americans exemplifies institutional paternalism 
and cultural domination in America's history of social relationships. Political 
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motivations and assimilationist policies were rooted in the Puritan period 
(Jennings, 1971; G. B. Nash, 1974; Salisbury, 1974). Regional studies are now 
an active research field (Washburn, 1975) and are multiplying. They have been 
conducted on Indian-white relations in Michigan (Rubenstein, 1974); govern
ment policy in North Dakota (Stockman, 1972) and California (Hendrick, 
1974, 1975); nongovernmental educational efforts among the Seminoles 
(Kersey, 1970); and the teaching activities of missionaries' wives in Canada 
(Thompson, 1973). Indian normal schools in Nebraska (Guenther, 1970) and 
Indiana (Gerlach, 1973) have been described. Most such histories suggest 
Indian resistance to educational imprinting, the subject of Hayes's (1973) 
study of Washington state. Future historiography requires more such research 
from Indian perspectives (Jacobs, 1973). 

An encouraging trait of some recent research is a refusal to accept uncriti
cally the oppressor-victim model, with its implicit, denigrating assumptions 
of passivity and abject powerlessness. Local studies—of Omaha immigrants 
(Chudacoff, 1973), of Chicago's Greeks (Kopan, 1974), of Swedes in rural 
Minnesota (R. E. Johnson, 1972)—have revealed persisting associational lives 
and vigorous ethnic institutions, including immigrant colleges (Jarchow, 1973) 
and an ethnic press (Urbanski, 1974). Case studies of the Slovaks (Krajsa, 
1971; Stolarik, 1974), Norwegians (Guterman, 1968), and Italians (Cordasco, 
1975) will eventually indicate more about different groups' educational aspira
tions, "consent" to public schooling, internal disagreements on assimilation, 
and movement into the education professions. 

The Germans of St. Louis (Troen, 1975) recorded substantial achievements 
in cultural preservation and won notable concessions from a school bureauc
racy that was less inflexible than is sometimes supposed. The Mexicans of 
Southern California were less successful in Los Angeles (Geltner, 1972) but, 
like every other minority group subjected to school segregation in California, 
courageously rebelled against educational discrimination and neglect (Wollen-
berg, 1975). Analyses of institutional ideologies responding to cultural differ
ences include Linkh's (1973), of American Catholicism's response to 
immigration after 1900; Eisele's (1974), of John Dewey's thought on assimila
tion; and Kendall's (1975), of public school disinterest in Anglo-American 
conformist ideology. 

Evidence that the boycotts and demonstrations of the 1960s had their 
counterparts in earlier eras is part of an accumulating historiography on the 
education of American blacks. Case studies examine school segregation in 
19th-century Cincinnati (Kessen, 1973), the relative advantage of blacks in 
a rural Michigan county (Wilson, 1975), the education of Richmond freedmen 
immediately after 1865 (O'Brien, 1975), the appearance of black teachers in 
Texas (Smallwood, 1974) and St. Louis (Troen, 1975). Many black teachers 
eventually studied at black land-grant colleges like Tennessee State University 
(Lamon, 1973; Shannon, 1974), which turned out more teachers and preachers 
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than farmers and mechanics. Southern black churches were important "educa
tors" (Montgomery, 1975) and pressure groups (Montesano, 1973). 

Black activism in 19th-century Boston is becoming thoroughly studied 
(Horton, 1973; Mabee, 1968; Silcox, 1972). Lerner (1973) and Neverdon 
(1974) highlighted the role of the educated black woman and her organiza
tions. Several authors wrote biographical accounts: Harris (1971), of the 
South's James Lynch; Stokes (1973), of Daniel Payne of Wilberforce Univer
sity; and Gilpin (1973), of Fisk's Charles S. Johnson. Benjamin Mays (1971) 
wrote his autobiography, and Lewinson (1973) analyzed Mays's educational 
thought. The interaction of white and black individuals and organizations in 
educating Delaware freedmen was described by Halstead (1972). The coloniza
tion movement of the earlier 19th century was offered as a "solution" to the 
race problem (R. D. Carter, 1974; V. P. Franklin, 1974), but for most blacks, 
education—and America—long seemed their best hope. 

Demographic and Family Patterns 

Social and cultural historians have discovered the family, whether regard
ing it as the most basic social institution or as a weathervane of social change 
(Berkner, 1973; Cremin, 1974a; Demos, 1973; Lasch, 1975; Sinofsky, Fitz-
patrick, Potts, & deMause, 1975). The research questions of historical demog
raphers, limited by retrievable, quantifiable data, have emphasized household 
size and structure and population shifts; Household and Family in Past Time 
(Laslett & Wall, 1972) is an example. From their results conclusions can be 
projected about changes in the family's functional importance and such conse
quences as role shifts of family members, the growth of individualization, and 
transfer of such responsibilities as education to other institutions. Illustrative 
is Tilly's (1973) assertion that demographic facts—smaller families and lower 
child mortality—were responsible for a more "child-centered" family life, not 
attitudinal shifts. Other historians are more interested, from the start, in the 
family as the first environment in which character is formed and emotions and 
ideas are experienced. Psychohistorians such as deMause (1974) and Finkel-
stein (1975), among others, exploit not census statistics, baptismal, and pro
bate records but qualitative sources: diaries, .family letters, sermons, domestic 
manuals, literature, and popular culture materials. A superior example is 
Macfarlane's (1970) anthropological commentary on a 17th-century diary. 

Axtell's account (1974) of the "schoole" that was the family is provocative 
and suggests further research. His example of Ebenezer Parkman's sons indi
cates how birth order may influence educational and career decisions. Histori
ans can ponder the "educational" meanings of the larger number of 
nonrelatives long found in many households—first servants, then boarders and 
lodgers, as well as the related orphans, spinsters, bachelors, or widows often 
found (M. Anderson, 1971; Jackson, 1975). Demographic studies (R. V. Wells, 
1972) and accounts of child rearing, education, and apprenticeship (Frost, 
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1971, 1973) have been published on the Quaker family. Marriage patterns over 
two centuries in Hingham, Massachusetts, were used to check theories of 
progressive loss of parental control (D. S. Smith, 1973). Andover's population 
growth, and resulting pressures on available land, led many sons to move but 
caused others to be given trade training or a liberal education—a probably 
not unusual shift (Greven, 1970). Community studies repeatedly document 
a previously unrealized degree of population fluidity; the poorer (Thernstrom, 
1971, 1973) and those without institutional ties (Bissell, 1974) moved dispro
portionately. Pleck (1972, 1974) found less "family disorganization,, among 
migrants than among city-bred blacks in 1870. 

The effects of urbanization, industrialization (M. Anderson, 1971; Fursten-
berg, 1966; Groneman, 1975), and other social upheavals on family structure 
are less demonstrable than was once assumed (Holliday, 1974; Saveth, 1969). 
Even in the realm of attitudes, Milden (1974) found little change over the 19th 
century, as expressed by marriage manuals. The family, more resistant than 
other institutions and more conservative in the face of change, thus loses 
significance as a historical barometer. The family's importance for researchers 
appears to lie rather in its functions in socializing all its members and in its 
interactions with other institutions. Although much remains to be discovered, 
it seems clear that whatever slight structural changes in the family did occur, 
they did not cause a transfer of some of the family's educational functions to 
other agencies. It is conceivable, however, that even as it maintained familiar 
structural characteristics, the family lost importance; what Michael Anderson 
(1971) calls the "phenomenal" element—what meaning a member gave to 
family and kin—is hardly known at all. 

It is now common to view 19th-century public school expansionism as an 
assuming or usurping of parental roles. Like other moralists, many schoolmen 
expressed a marked distrust of family capacity to provide a proper environ
ment for children—especially the poor, the immigrant, the Catholic (Dickin
son, 1973). Among blacks, the two-parent, nuclear family predominated, at 
least until the 1870s when, in some communities, female-headed families and 
ghetto-like neighborhood concentrations forecast future trends (Lammer-
meier, 1973). The abolitionists had railed against slavery's destruction of 
family ties, and the missionary organizations which established schools for the 
freedmen considered as one of their goals improving the marriage bond 
(Pearce, 1971). 

Nineteenth-century writing on the family alternately portrayed it as a 
threat—in the case of the "unstable" or "immoral" family—and as threatened. 
Walters (1973) argued that all manner of reform movements were expressions 
of such concerns. The increasingly private family, the family as a refuge, was 
the target of a vast "advice literature." An international "gospel of domes
ticity" was articulated by sacred and secular writers. However much a woman 
reformer-teacher like Emily Howland resisted it (Breault, 1974), or novelists 
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like Elizabeth Stuart Phelps attacked marital subjugation (Stansell, 1972), the 
"cult of true womanhood" outlasted even the conservative feminism of a Mrs. 
Howe, compromised the new women's colleges, and persisted in social expec
tations long into the present century (Bunkle, 1974; May, 1975; Pope, 1972; 
Wein, 1974a, 1974b). 

Historians are pursuing the image and reality of a separate recognition of 
youth (Gillis, 1973, 1974). A large youth population in early modern times 
created concern for destitute, orphaned, and sometimes rowdy young people 
(Pinchbeck & Hewitt, 1969, 1973). A combination of Christian obligation to 
the poor and commitment to the work ethic is credited with the forms of 
orphanage law and practice developed in England before 1660 (Jess, 1974). 
Southern slavery and northern orphanages were approaches to the welfare 
problem of black children (Billingsley & Giovannoni, 1972). Far more compre
hensive in clientele and purposes was the federal Children's Bureau (Weiss, 
1974). Bakan (1971) identified the "juvenile justice" structure with helping 
to create adolescence as a social fact. MenneΓs (1973) is a history of ideas of 
juvenile delinquency. 

Another approach is through studying upbringing in those families that left 
such records (Caskey, 1974; Strickland, 1973). Beales (1975) illustrated how 
ecclesiastical documents can be used to determine if society is coming to regard 
youth differently. Seventeenth-century sermons, guidebooks, and autobiogra
phies in England reveal a consciousness of a distinct stage separating child
hood and adulthood (S. R. Smith, 1975). Graff (1973) looked at Boston's 1860 
census data—including ages of oldest sons and daughters at home, their 
schooling and occupations—to analyze the dependency associated with mod
ern adolescence. If existence of a psychological "generation gap" is an index, 
Frisch (1970) did not find it in 19th-century diaries—although a chasm sepa
rated students from their teachers. 

Careers in education have been conceived as substitutes for family life. 
Stone (1969) notes that "Throughout the ages, teaching has provided a psycho
logically satisfying outlet for the unmarried," and that schools were conducted 
by "the sexually deprived," from the monks of the 8th-century to the spinsters 
of the 19th (p. 95). Regardless of marital status, the fact of psychological 
satisfaction is flatly contradicted by many personal-history documents. These 
same materials indicate that teaching was sometimes entered into, at least in 
the 19th century, to help continue the schooling of younger siblings, especially 
brothers; Thernstrom (1964) is unusual in even alluding to this not-uncommon 
phenomenon in family and educational histories. That teachers are neglected 
in educational historiography has been commented on recently (Calam, 1975; 
Clifford, 1975)—but some exceptions should be noted (Farmakis, 1971; Price, 
1974; A. L. White, 1972). More is known of the familial functions of teachers' 
institutes (Clough, 1972) and teachers' organizations (Block, 1972), of the 
feelings of Yankee teachers in Reconstruction Georgia (Halstead, 1975), of 
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the community roles of France's teachers (Singer, 1976). Eventually teachers 
—and students—may begin to push schoolmen and the "friends of education" 
from the historical spotlight. 

CODA 

In this review I have identified the major part of four years' research in 
educational historiography or topics obviously pertinent to it. Among these 
works I found six books too important for any historian of American education 
to ignore. Additionally, others interested in educational research will find 
enlightening and pleasurable reading among this select list. 

The most creative and stimulating venture in educational and cultural 
historiography of this period was Daniel Calhoun's remarkable The Intelli
gence of α People (1973). Its brilliant insights, controversial ideas, and occa
sional perplexities should have you walking around and talking to yourself. 
Its succinct review of ideas about intelligence and the section on learning 
problems should be required reading of all students of education. 

No work on American colonial history since Cremin's (1970) approaches 
for educational historians James AxtelΓs well-crafted The School upon α Hill 
(1974). Studies which aspire to define education in an encompassing way have 
a model in this small book. Specialists will find much information that is 
familiar. But Axtell posits an interpretation of the colonial family's "surren
der" of some of its earlier educational responsibilities that is, I think, an 
original and major contribution to family, social, and educational historiogra
phy. 

Part of the revisionism now threatening to overwhelm the once-conven
tional wisdom on 19th-century American higher education, David Allmendin-
ger's Paupers and Scholars (1975) looks north and west of Harvard Yard, at 
"scholars who were not gentlemen." His thesis about the effects of an influx 
of indigent and sometimes older students on colleges too small and weak to 
defend themselves may be qualified by later research. What can hardly be 
quarreled with is his creative blending of the numerical, the institutional, and 
the personal. The tidy little student biographies, the sense of real lives lived, 
make this small book a jewel. 

The outstanding example of biography in these years was Kathryn Kish 
Sklar's Catharine Beecher (1973). Beecher was among those 19th-century 
women who struggled against middle-class daughterhood, escaped into teach
ing but found it, in turn, confining, and became a national voice for women's 
interests. A paradoxical individual, an unfashionably conservative woman for 
today's feminists, and difficult to like, Beecher is handled sensitively and 
skillfully. 

In The One Best System (1974b), David Tyack has fashioned a synthesis 
of his own and others' research on the development of urban school systems 
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over the past century—their assumptions, alliances, achievements, and vic
tims. In the civility and compassion of his posture toward the past, Tyack is 
rather exceptional; it cannot be said of him what Christopher Lasch wrote of 
some other historians: that they whose business it is to remember "find it more 
and more difficult to enter imaginatively into the lives of our ancestors" (1975, 
p. 50). In the topics he addresses, Tyack also forecasts research interests which 
will shape much of the upcoming historiography of education. 

The title of Selwyn Troen's study of St. Louis's public school system, The 
Public and the Schools (1975) indicates a major strength of this splendid case 
study. The sense of a developing institution in dynamic but not reflexive 
relationship to a community itself marked by economic, cultural, religious, 
and racial divisions is the best advertisement for institutional history as social 
history. 
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