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7.1 Advice from a Self-Study Scholar
Recognize Your Biases
As a counselor, I have been taught to know myself first; if I do not know my own biases, beliefs,
stereotypes, hopes, and values, I will never be able to recognize when they are influencing my actions
in life, especially my actions with a client. Using self-study, then, to become aware of your beliefs,
values, and biases hopefully will give you a clearer picture, a stronger foundation, and a more open
mind to begin to ask your questions.
Jeanmarie Infranco
Doctoral Candidate, George Mason University

SCHOOL DIVISION REVIEW
As a practicing teacher, your review will likely originate at your school division level. Before conducting any research, you must acquire the necessary permission from your school and district
leadership. Any teacher research project, including one using self-study, requires a full transparency of your project with your school administration. If you are also affiliated with a university, then you will need to contact it as well (see the section on institutional review boards below).
As a teacher, any time you are using data generated by students other than for instruction such as for completing course studies, you need to gain permission from your school.
The reporting of data about a school population or district, even when anonymous,
becomes an issue of privacy. School divisions and research offices of school divisions may
have a written agreement and a protocol that universities and colleges must complete and
comply with for any research conducted in their schools (e.g., a written description of any
research projects that are conducted in their schools as a part of course work and copies
of projects and findings). A review measure some school divisions use is to hold all universities and teacher education programs to the same set of consistent standards with proposals reviewed by their office of researchers. School divisions also have the opportunity
to benefit from the research conducted especially for projects that are mutually of interest.
In the student example below, notice (a) the transparency of the student’s discussing her
project and rationale with the principal, (b) her documentation of the process of having her
project approved, and (c) the communication and consent letter she sent to families for their
permission.

Student Example
Annemarie Ratke, Elementary School Teacher
Process
In order to begin this self-study I needed to obtain permission from my principal. I informed him that
my project would entail the implementation of a specialized unit of instruction based on Hawai’i
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principal paddled students 218 times in 2 years) (Lee & van den Berg, 2003). In my own
self-study of teaching research, I included participants in the research process of data interpretation (Samaras et al., 2007). In that manner, participants became “coresearchers” with
a voice in the findings and with their perspectives serving to hold me as a researcher more
accountable to the reported findings.

7.2 Advice from a Self-Study Scholar
Question Power, Social Justice, and
Discrimination in Research Relationships
How will critical friendships, or variously named collegial partnerships, assist researchers to question
power, social justice, and discrimination? Misuse of power, social injustice, and discrimination is
culturally and systemically generated and therefore potentially embedded in the habits of
educational communities and environments, including research relationships and processes. These
invisible scripts may be either reinforced or challenged by collaborative research relationships (e.g.,
mutually reiterated assumptions about power and agency between students and faculty). How have
researchers used collaboration with colleagues, students, and significant others to raise
consciousness about hidden oppression and misuse of power? How do educators constructively
transform these challenges into possibilities for growth and communal knowledge? (Adapted from
Bodone, Guðjónsdóttir, & Dalmau, 2004)
Mary C. Dalmau
Victoria University, Australia

Role of Professional Organizations
Research ethics have gained a great deal of attention by professional educational organizations. The organizations have developed codes, standards, dispositions, and principles of
research ethics. Manos (2006) defines a code of ethics as “a series of statements that crafts
an image of a professional role. . . . It’s a shared framework for professional responsibility
that affirms educators’ commitment to the core values of our field” (pp. 2–3). For example,
professional organizations such as the National Education Association (NEA) have established a code of ethics about the necessity for a commitment to students and the profession. The preamble (see http://www.nea.org/home/30442.htm) states,
The educator, believing in the worth and dignity of each human being, recognizes
the supreme importance of the pursuit of truth, devotion to excellence, and the
nurture of the democratic principles. Essential to these goals is the protection of
freedom to learn and to teach and the guarantee of equal educational opportunity
for all. The educator accepts the responsibility to adhere to the highest ethical
standards.

