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research from action research, it makes sense that there are similarities and yet differences.
Self-study, although related to action research, has distinguishing differences (Feldman,
Paugh, & Mills, 2004) and distinctive methodological components as presented in this text
and elsewhere (LaBoskey, 2004a). In both self-study and action research, the researcher
inquires into problems related to one’s practice to improve one’s teaching (Feldman et al.,
2004). However, as Feldman et al. (2004) explain, a major distinction in the research
methodologies is in the change that occurs. In action research, the goal of the “action” is
for a change in the classroom. In self-study research, the “self” is the focus of the study with
the goal of leading to a reframed understanding of one’s role in order to impact students’
learning. Self-study researchers are a resource for their research and “problematize their
selves in their practice situations” to improve their practice (Feldman et al., 2004, p. 971).
And yet, self-study focuses on improvement on both the personal and the professional level.
Another defining difference between self-study and action research is that self-study
researchers continuously reframe their understanding of practice through their research and
knowledge production using and inventing multiple methods to arrive at new understandings; that is, there is no one way of conducting self-study research. Furthermore, the questions asked by self-study scholars are most often framed in an orientation and parallel to
critical pedagogy, or as Kincheloe (2005) explains the work of teachers “grounded on a
social and educational vision of justice and equality” (p. 6). Self-study “is designed to lead to
the reconceptualization of the role of the teacher” (Samaras & Freese, 2006, p. 29) despite,
and within, the constraints of the politics and practices of schooling. Other differences are
that self-study necessitates collaboration and dialogue between the researcher and critical
friends to reach new understandings. The research is made public for review and critique.
In each of the teacher research paradigms presented above, teachers had gained prominence as makers of knowledge and not just receivers of it. But what seemed to be largely missing in the earlier paradigms was the personalization of learning about one’s teaching with a
focus on the self in relation to others as well as how the teacher, not just the students, changed.
Those differences appeared to have greatly influenced the self-study movement. Self-study
scholars articulated guidelines and methodological components that further distinguished
self-study from earlier forms of practitioner inquiry and continue to do so (LaBoskey, 2004a).

Advice from a Self-Study Scholar
Self-Study as a Way of Being:
Living as a Teacher-Researcher
A teacher-researcher is someone who consciously commits to improving and researching practice. As I
begin the academic year, I establish conditions that will support self-study of teacher education practices.
• I apply to the university’s research ethics board for approval to conduct research in my

teacher education classes. For courses I teach on a regular basis, I now simply ask for an
extension of ongoing studies of practice.

