
tone-produced fear even though the light no longer

occasioned avoidance. This suggests that a stimulus

compounding assay of a fear reduction treatment’s effec-

tiveness should be employed, in addition to just the sim-

ple elimination of avoidance, as a test of treatment

effectiveness. This again illustrates why actions are often

misinterpreted, and how behavior patterns that appear

comparable could have resulted from different combina-

tions of underlying learning-derived processes. Appreci-

ating that complexity is one of the significant challenges

in creating effective education.

Stanley Jerome Weiss

See also Classical Conditioning; Operant Conditioning
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STUDENTS’ RIGHTS

The general concept of students’ rights is that every

child has the right to receive a free and appropriate

education, and through this educational process, stu-

dents have rights in many areas, including expression,

discipline, safety, privacy, treatment, and accommo-

dations. Therefore, students’ rights are an important

topic in any discipline that deals with education.

The focal point of all educational activity is the

students. Teachers, principals, school social workers,

school psychologists, and other staff are all put in

place to influence the process by which students

receive their education. Regardless of age, disability,

race, sexual orientation, and so on, every student has

the right to be treated and encouraged with the idea

that he or she has value and worth, and the education

should be provided as a component of anticipated suc-

cess for the student.

Many professionals feel that students have too

many rights and that those rights hinder the educa-

tional process. Some teachers and schools fear law-

suits and other legal trouble. Schools can be sued

over questionable discipline practices. This may result

in limiting disciplinary procedures and giving a small

number of disruptive students the potential to control

the classroom environment. In some cases, students

have been known to report teachers by making false

accusations. Any accusations made, true or fabricated,

have the possibility of ending up in a lengthy and

expensive court process. On a positive note, these

restrictions help protect students and also welcome

more creative positive reinforcement techniques.

Along with the diversity of the student bodies

across the country comes a broad spectrum of circum-

stances that put stipulations on how the basic right of

a free and appropriate education is materialized. Cer-

tain factors such as a student’s neighborhood, race or

ethnicity, socioeconomic status, level of disability,

and safety put limitations and restrictions on the way

that students’ education is provided and their rights

ensured. Local funding causes the quality of education

to vary according to the district in which the student

lives. A student’s educational experience in a wealthy

suburb may look very different from a student’s expe-

rience in a poor urban district. In addition, a student’s

race, ethnicity, or socioeconomic status may lower

the expectations a teacher of another background

places on that child. Again, this jeopardizes a student’s

access to fair educational practices.

There are various areas of student rights, and they

receive attention to different degrees. There is a com-

mon theme of balancing rights on one side with dif-

ferent rights on another side. If a student’s individual
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rights are protected, will that interfere with other stu-

dents’ rights? Through the blurred boundaries emerge

some general rights that students receive, such as

those pertaining to expression, discipline, suspensions

and expulsions, corporal punishment, searches and

seizures, school violence and safety, confidentiality,

discrimination, and special needs.

Freedom of Expression

A student’s right to free expression is one of the most

frequently occurring topics in the literature. These

rights include many areas such as dress code, school

publications, speeches, conversations, and even Inter-

net communication. With so many different areas of

expression, it is often challenging to have a clear

standard of policies and procedures as it pertains to

a student’s use of communication. In addition, laws

governing expression are flexible. This flexibility,

however, has the potential to strictly limit a student’s

desire to express himself or herself freely and to

develop as an individual through this expression.

There is a constant requirement for schools to bal-

ance the need for a safe school environment and the

right of students’ expression. It is important to respect

the rights of students, but on the other hand, these stu-

dents are under the protection and care of adults who

work in the schools.

The First Amendment of the U.S. Constitution

guarantees freedom of speech; however, cases have

been made that students do not necessarily enjoy this

privilege to its full extent. The Supreme Court has

gradually limited students’ rights in terms of speech.

However, if a student’s speech is not a true threat,

authorities are obligated to allow the student to

express him- or herself freely. Students’ freedom of

expression cannot be upheld if such expression threa-

tens the general operation of the school or leads to the

denial of other students’ rights. In addition, schools

have the right to eliminate speech that is inappropriate

for the student audience. A student’s speech must be

consistent with the values of the school, and the

school officials have the leverage to decide which

speech is inappropriate and unacceptable. School staff

members are given the power to decide if a student’s

speech will jeopardize the accepted values and prac-

tices in a particular school setting.

Schools also have the power to regulate speech

that may be representative of the school even if it

does not happen on the school grounds. If a student’s

expression during out-of-class times has the potential

to disrupt the educational process or endanger other

students, school authorities have the power to limit

that expression. One area that schools have monitored

is school newspapers or other publications that may

contain material that is not suitable for the maturity

level of the school audience. In this situation, school

officials may prevent students from publishing what-

ever they feel, requiring that the questionable infor-

mation be removed from the school publication.

There have also been cases where students have had

their free expression through the Internet regulated

because of inappropriate communication about things

such as school violence and hatred toward the school

and specific staff.

Another area of expression that is regulated in some

schools is dress. Certain school officials feel that

loosely regulated dress codes hinder school progress.

Some staff members feel that it can be a distraction

when students are competing with each other on the

latest fashion. Other students may come to school in

inappropriate clothing that infers things of a sexual,

prejudicial, or violent nature. These types of clothing

expressions follow the same guidelines when it comes

to students’ rights. Students are allowed to use creative

expression until it jeopardizes the rights of other stu-

dents or disrupts the educational process of the school.

These guidelines are based on the subjective decisions

of the school officials who regulate this expression.

One of the major elements guiding the regulations

on expression is the threat of violence. School staff

members evaluate forms of expression for their poten-

tial as threats to the school atmosphere. If a student’s

expression is considered to interfere with the safety of

the school and puts other students at risk, then school

officials are allowed and obligated to stop this form

of expression. School authorities have considerable

leniency when it comes to these regulations.

Students in general seem to have a certain amount

of freedom when it comes to their expression; how-

ever, their rights are limited when it comes to threaten-

ing or inappropriate expression. One benefit to this

regulation is that students learn firsthand the complex-

ity of society. They are able to learn how to handle

their expression with a sense of responsibility and self-

regulation, keeping in mind the common good of the

entire student body when they are expressing them-

selves. On the other hand, there is a possibility of stu-

dents losing opportunities for creative expression or

even for cries for help because of these regulations.
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Discipline

In any disciplinary situation, the student does have

rights. In any circumstance, especially one that ends

up in court, the student has a right to an advocate who

is knowledgeable about the student’s rights and can

ensure that the student’s side will be heard and

respected during a hearing. Every student has value

and rights regardless of the behaviors and actions in

which he or she may have taken part.

In addition, general education students also have

a right to appropriate education, and if the behaviors

of a particular student are disrupting that environment,

it may be necessary to remove that disruptive student

from the general education classroom. Some students

have disabilities that cause behaviors that are out of

their control, yet still a hindrance to the teaching

of the classroom. In situations such as this, the rights

of the general student body may take precedence over

the rights of that individual child. The individual

child may be relocated to another classroom or even

another school if doing so satisfies the rights of an

entire classroom or school.

Suspensions and Expulsions

Suspensions and expulsions have become a popular

form of discipline in the schools. In these situations,

students still have rights. A central right during any

forced absence from school is that students are given

minimal due process proceedings. The students are to

be made aware of the charges brought against them.

Once these charges are brought to their attention, the

students also have a right to dispute them. These

rights all must be honored before even a short suspen-

sion. For longer suspensions and expulsions, even

more complicated procedures are necessary to allow

for students to exercise their full rights. In addition,

students may not be counted absent and penalized

academically for missing class during any forced time

away from school.

These rights also carry over to students with dis-

abilities along with additional rights that must be

granted to this specific population of children. A stu-

dent with a disability must not be denied free and

public education because of a disciplinary procedure.

This denial would happen through changing a stu-

dent’s placement as set out in his or her individual-

ized educational plan. It could also happen if the

student were to miss an excessive amount of school

because of suspensions. And if the student with a dis-

ability displays behavioral problems that are a mani-

festation of his or her disability, he or she cannot be

suspended for those actions. However, if the behav-

ioral problems are not a manifestation of the student’s

disability, he or she may be disciplined in the same

manner that a typical student would be for suspen-

sions up to 10 days. However, if the suspension is for

a longer period, the district and the student’s parents

must agree on an alternative setting. These protections

also exist for students who are not yet identified as

having a disability, but may in fact have a disability

and may be eligible for special education services.

Corporal Punishment

It is not unconstitutional to use corporal punishment

in the schools. As with many areas of student rights,

school officials are expected to use their own discretion

when it comes to the use of corporal punishment. The

punishment must be proportionate to the action that led

to the discipline. Also, the punishment must not be

guided by malice, and it must not inflict severe injury

on the student. Court decisions have guided the idea

that school staff are allowed to use corporal punish-

ment when it is necessary to discipline a student and to

allow for proper education to take place. Although cor-

poral punishment is constitutionally allowed, most

states have laws against the use of corporal punish-

ments in the schools. It is meaningful to note that only

at the local level do some students have the right to not

be physically punished while attending schools.

Searches and Seizures

Another major area in the literature as it relates to stu-

dents’ rights is searches and seizures. Increased atten-

tion on school violence and drug use has caused

more desire and need to keep a watchful eye on the

activities of students. School officials have gained

a significant amount of leniency when it comes to

searching and confiscating things from students. The

laws and regulations around these practices are very

vague and leave a lot of the judgment up to the school

performing the search. The U.S. Constitution has yet

another amendment that would normally protect stu-

dents against this type of procedure. The Fourth

Amendment allows citizens to be free from unreason-

able searches, but as with the other amendments, this

one is adjusted in the schools. The need to maintain
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safe schools outweighs the rights of students to be

free from searches. However, this does not mean that

students have no rights when it comes to searches and

seizures. This is another area where a balance must be

achieved between the greater good of the school and

each student’s individual rights.

When students are being searched, there are differ-

ent rules that school personnel must follow. Law

enforcement officials are required to establish proba-

ble cause and must secure a warrant before perform-

ing a search. Police are allowed into the schools to

question or arrest students, but students do have the

right to remain silent during any questioning. Police

are also not allowed to remove students from school

unless they are placed under arrest. School staff, how-

ever, do not need a warrant or probable cause to

search a student. These staff members only need rea-

sonable suspicion to conduct searches. The reasoning

behind this is that a threat may need immediate atten-

tion, and school staff may put the school and other

students in jeopardy if they have to wait to obtain

a warrant or justify probable cause. Schools must con-

stantly balance the risk of being too hands-off and

being too excessive when it comes to searching stu-

dents. Schools need to be careful to maintain the stu-

dents’ rights, while at the same time protecting the

school against potential disturbances.

During searches, certain procedures and policies

must be followed. If a school official has reasonable

suspicion to search a student, he or she must have

facts displaying the basis for the search. He or she

also must uphold appropriate search strategies as they

relate to the student’s gender and maturity level. In

addition, the search should not be more intrusive than

necessary. School and law enforcement officials may

search students without reasonable suspicion if they

are given voluntary consents by the students. These

consents must take into consideration the age, educa-

tion, and mental capacity of the students. However, it

is not required that students be advised of their right

to refuse to give consent.

Some scenarios call for different procedures to be

followed. For example, when a school district has an

established history of problems, it is allowed more

search opportunities. School district personnel may

perform random and targeted searches through mea-

sures such as metal detectors and parking lot sweeps

in order to prevent weapons and drugs from being

brought into schools. In addition, lockers are consid-

ered part of the school facility, so often there is little

privacy provided to students when it comes to search-

ing their lockers. Also, athletes and members of other

school organizations have a lesser degree of privacy

and are subjected to random drug testing. These sce-

narios display the flexibility that authority figures

have when trying to maintain a safe and drug-free

school system while at the same time keeping the best

interests of the students in mind and upholding the

students’ rights to the greatest degree possible.

School Violence and Safety

Safety concerns also place restrictions on students’

rights. After school shootings aroused public concern,

there has been an increase in security in the schools.

Students have a right to privacy and freedom of choice,

but the potential for school violence has outweighed

these rights in many circumstances. Security officers

have, in many instances, free rein to search and ques-

tion students even in the absence of suspicious activity.

Many times, the idea of a greater good—safety and

security in schools for all children—outweighs a stu-

dent’s right to privacy.

Confidentiality

Students have had records kept on them ever since

they entered school. There are many rights involved

with having these records on file. First of all, students

and parents should be educated annually on their

rights under the Family Educational Rights and Pri-

vacy Act. They have the right to view their files at

any time and have the right to challenge any informa-

tion they believe is false. Also, before any personal or

confidential information is released to an unauthorized

person, written consent must be obtained from the

parent or legal guardian. Also, information should not

be shared with individuals who do not have a need to

know or have no legitimate interest in the child.

Finally, only objective information should be placed

in the student’s file. Information on minor infractions

that may change or information guided by opinion

should not be in the student’s file.

Discrimination

Students have the legal and ethical right to not be dis-

criminated against in the school setting. Regardless of

race, gender, or sexual orientation, all students are enti-

tled to equal access to education and the opportunity to
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learn in a safe environment. Members of racial minor-

ity groups have the right to have the same level of

expectations placed on them as White children. These

expectations include teachers not assuming a student of

a certain race will not perform at the level of other stu-

dents, teachers encouraging growth and enrichment in

all students equally, and students being subjected to the

same disciplinary procedures regardless of race. Girls

and boys also are entitled to be provided an equal

experience. It is illegal to provide extracurricular activi-

ties unequally to boys and girls. Additionally, girls can-

not be removed from school for being pregnant. Sexual

minorities also deserve protection against unfair treat-

ment and must be provided an opportunity to explore

themselves without being harassed and looked down

on. Another right associated with discrimination is for

minorities to have equal access to literature, history,

and experiences that reflect their own background, not

just the background of majority groups.

Special Needs Students

Another area of huge concern is the area of disabil-

ities. Students with disabilities have the right to the

least restrictive learning environment. However, these

rights are blurred in certain situations. If an inclusive

learning environment as part of the mainstream edu-

cational process is not conducive to a child’s educa-

tion, the student has a right to special services and/or

educational settings that are more appropriate to his

or her needs. This right often comes in conflict with

budget issues, but this right is to be guaranteed by the

district regardless of its financial situation.

All students have the right to a free and appropriate

education, and students with disabilities have the

same rights and have the right to experience this in

the same schools and programs as students without

disabilities. Students with disabilities have the right to

an individualized education program that is developed

and implemented with the goal of the student receiv-

ing education in the least restrictive environment and

with all the needed services and accommodations to

accomplish this. This is to be done at the school’s

expense and at no cost to the parent. Also, students

have the right to evaluations that check the progress

of their educational plan, and the parents and student

have a right to participate and be a part of this plan-

ning. If the parents or student are in disagreement

with the school’s evaluation, they have the right to

get an outside evaluation to determine the student’s

eligibility for services. In addition, when a student

receiving special education services reaches the age

of legal consent, he or she must be privileged with all

legal rights of a person his or her age regardless of

the disability, if competent to do so.

Also, students have the right to be treated as indivi-

duals in the school setting. If interventions can keep

a student out of special education, then those accom-

modations need to be made. Also, if a student is being

tested for special education, the test should be adminis-

tered in the student’s native language so that he or she

has an equal chance to perform to his or her ability on

the test. Students’ behaviors that are a manifestation of

their disability should not be held as grounds for suspen-

sion and expulsion, but instead the parents and school

staff should work together to advocate for the best

placement for the student, whether it be the traditional

school or an alternative placement. Students should also

have a level of choice when it comes to their schooling.

Children all learn differently, and whether they struggle

or are extremely gifted, they deserve to be challenged

and to be given the opportunity for growth through

educational experiences that they find rewarding.

Future Implications

Students have basic rights that are meant to protect

their well-being and educational attainment. Along

with these rights come infinite possibilities for compli-

cations and adjustments. Special circumstances may

lead to rights being altered or disregarded with a greater

objective in mind. Education is meant to aid students

in their journey to a fulfilling future, and every student

has a right to take part in this experience with as little

restriction and as much benefit as possible.

Mead Goedert and

Debra M. Hernandez Jozefowicz-Simbeni

See also Conflict; Discipline; Parent–Teacher Conferences
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SUICIDE

Human beings engage in a wide range of self-injurious

thoughts and behaviors. These range from risk taking

(e.g., skydiving), through suicide ideation, instru-

mental suicide-related behavior (e.g., suicide threats)

to suicidal acts (attempted and completed). Suicide

involves self-chosen behavior intended to bring about

one’s death in the shortest term. Each year, at least

half a million people worldwide end their own lives.

Difficulties in identifying unequivocal evidence of

intent underpin the generally accepted view that offi-

cial statistics underestimate the true suicide rate by an

unknown amount. The presence of a note or letter

often provides the clearest evidence of intent, but less

than 30% of those who die by their own hand leave

such a communication. Differing legal and ascertain-

ment procedures account for some of the variation

in national suicide rates. There may also be social

pressures to underreport, especially in the absence of

unequivocal evidence of intent, because of the stigma

associated with suicide. In doubtful circumstances,

attributing the cause of death to something other

than suicide may lessen the pain for family and

friends. Defining attempted suicide is equally com-

plex because the behavior is characterized by several

dimensions, including the lethality of the method

used, the level of medical injury inflicted, and the

level of suicidal intent. In North America, evidence of

intent is included in the definition of attempted sui-

cide. In Europe, evidence of intent is of lesser impor-

tance in acknowledgment of the fact that divergent

intentions may lead to a suicide attempt. Definitional

variations contribute to an unknown extent to discre-

pancies among research findings on suicide and

attempted suicide in different countries.

As a cause of death, suicide is one of the least

understood. Those who attempt or complete suicide

share a number of general characteristics or risk fac-

tors, including major depression, alcohol dependence,

substance abuse, antisocial behavior, childhood abuse,

and personality disorder. The majority of risk factors

for suicidality (the occurrence of suicidal thoughts or

behaviors) have been identified through retrospective

studies, and the false-positive rate—the probability of

wrongly inferring a link between a particular factor

and suicide risk—is very high for this method of

inquiry. This is because retrospective inquiries are

prone to hindsight bias: Knowing the outcome of an

event increases the post hoc estimate of the perceived

likelihood of the outcome. Given an account of a per-

son’s life history and told that the person committed

suicide, people are more likely to infer links between

factors in the person’s biography that might explain

the cause of death than are those who are given the

same account and asked to predict the likelihood of

suicide. Knowing the outcome approximately doubles

the likelihood of a perceived connection between an

event in the person’s life history and his or her cause

of death.

Genetics and Family History

The traditional view of suicide is that it is the product

of a profoundly disturbed mind: People who want

to kill themselves are mentally ill and in need of treat-

ment and care. Supporting evidence for this view can

be traced to some of the earliest studies of suicide,

conducted in the 1920s, which were based on inter-

views with the relatives of people who had killed

themselves. A history of poor mental health was iden-

tified as a significant factor in the great majority of

cases. However, an alternative perspective cautions

that the presence of mental illness does not fully
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