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control. Since the initial development of reproduc-
tion theory, scholars have worked to define and 
understand the position of schools in maintaining 
and resisting class, political, and social ideologies, 
and scholars have expanded to focus on how 
schools reproduce current economic, social, and 
political ways of being in both overt and covert 
ways, such as through the hidden curriculum. 
With the examination and deconstruction of dom-
inant ideologies along with the examination of the 
individual and identity development and through 
inquiry and critical dialogue, educational institu-
tions have the potential to become places where 
social justice and change can occur.

Sheri C. Hardee
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ResegRegation of schools

Resegregation is the reinstitution of segregation 
after a period of desegregation. Although desegre-
gation spurred the multicultural education move-
ment, which has been critical to interrogating, 
complicating, and broadening the work in the 
field of curriculum studies, resegregation brings to 
bear more critical challenges for the field to con-
sider, not the least of which is its impact on the 
promise of quality education for all children. 
More than 30 years after the Brown v. Board of 
Education decision, which mandated school deseg-
regation, educational scholars have noted a dis-
turbing trend toward the resegregation of U.S. 
schools. Since the late 1980s, the number of Black 
and Latino students attending schools with a 90% 
to 100% minority population increased signifi-
cantly, just as the number of White students 
attending predominately White schools did. 
Research also confirms that the schools with pre-
dominantly minority populations are typically 
located in central cities, are underfunded and 
therefore are also under resourced compared with 
predominately White schools in suburban dis-
tricts. The impact of resegregation on the develop-
ment, implementation, and study of school 
curriculum has been significant.

In 1954 in Brown v. Board of Education, the 
U.S. Supreme Court overturned the “separate but 
equal” mandate established in Plessy v. Ferguson 
in 1896, and in a follow-up decision ordered U.S. 
public schools to desegregate “with all deliberate 
speed.” As many school districts and public insti-
tutions of higher education began to implement 
desegregation plans, students and scholars began 
to recognize that access was but one challenge in 
the struggle for equal educational opportunity. 
Another challenge dealt with the lack of minority 
representation in school curricula, which was 
either altogether absent or projected in a negative 
light. By the 1960s, many underrepresented groups 
began to push for more and better representation 
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in school curricula. Their protests rendered the rise 
of ethnic studies programs in colleges and universi-
ties, which eventually became the basis for the 
multicultural education movement, which has not 
only called for more representation of minority 
groups but has also sought to rethink school cur-
ricula in ways that support a pluralistic democ-
racy. Beginning in the 1970s, multicultural 
education was implemented in school districts and 
institutions of higher education across the nation. 
At the same time, many public schools were also 
implementing desegregation plans, which were far 
more successful in the South, where residential 
segregation was less of a problem, than in the 
North. For nearly three decades following the 
1954 decision, the notable achievement gap 
between White and Black students began closing. 
According to many researchers, this was a sure 
sign that equal educational opportunity was being 
realized.

By the late 1980s, however, scholars began to 
notice a disturbing trend toward resegregation of 
U.S. schools, a trend that steadily increased 
throughout the 1990s in major metropolitan areas 
across the country. Researchers have noted that 
one of the key factors driving the resegregation 
trend has been White flight, which is the tendency 
of White residents to move out of neighborhoods 
that have been integrated by minority families for 
fear of a decrease in property values and school 
quality. In various communities, the result was the 
reestablishment of racially segregated urban neigh-
borhoods and consequently racially segregated 
neighborhood schools, which often face a decrease 
in necessary funding because of decreases in prop-
erty value and thus, the property taxes, which are 
important sources of school funding. Financially 
strapped school districts in urban communities 
with high rates of poverty have been shown to 
have multiple curriculum-related problems, such as 
high rates of teacher turnover, high rates of teach-
ers teaching in areas for which they are not creden-
tialed, significantly less college preparatory courses, 
and less resources and updated materials. These 
also are shown to be the schools where the curricu-
lum tends to be dominated by rote learning materi-
als and strategies in lieu of critical engagement and 
thinking. Since the late 1980s, U.S. public schools 
have grown more racially isolated, and for some 
researchers this correlates with the widening 

achievement gap between Black and Latino stu-
dents and their White counterparts.

Besides funding, the phenomenon of White 
flight reveals another primary dynamic that 
adversely affects the development, implementation, 
and study of school curricula as a whole. The idea 
that a minority presence is a negative presence 
whether on property values or school quality rein-
forces many of the traditionally derogatory images 
and ideas that cast some minority groups as lazy, 
uncivilized, and intellectually inferior. The circula-
tion and reinforcement of these ideas result in a 
number of other problematic dynamics, including 
low teacher expectations and tracking students in 
remedial and noncollege prep courses among oth-
ers. In some instances, tracking has also led to pat-
terns of resegregation that take place within 
desegregated districts or schools. Magnet schools 
and programs, for instance, which are usually asso-
ciated with high academic standards and quality 
curricula, began emerging in the 1960s as a way to 
deal with racial segregation. They were placed in 
many urban districts or particular schools to 
attract White students into majority minority dis-
tricts and schools. However, although most of the 
White students are tracked into the magnet pro-
grams, most of the minority students are tracked 
into the general school curriculum. What results is 
an isolated White magnet school drawing curricu-
lar resources from the already struggling larger 
minority school or district in which it is located.

Although White flight has been an important 
contributor to resegregation trends, recent deci-
sions in the U.S. Supreme Court are causing far 
more concern among educational scholars. In June 
2007 with a 5–4 decision, the U.S. Supreme Court 
struck down the efficacy of two desegregation 
plans in Louisville and Seattle, noting that no stu-
dent could be assigned or denied a school assign-
ment based on race, not even for the purposes of 
integration. Many scholars are convinced that this 
historic reversal of Brown v. Board of Education 
contention that separate is inherently unequal will 
only exacerbate the resegregation trend in U.S. 
schools, therefore continuing the drastically 
unequal educational curricula offered to majority 
minority schools.

Denise Taliaferro Baszile
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Resistance and contestation

In curriculum studies, resistance and contestation 
refer more generally to the cultivation of dissenting 
positions on what is taught, the perspective from 
which it is taught, how it is taught, and how learn-
ers might be inculcated into challenging or refusing 
to accept dominant perspectives and ideologies.

In working toward a theory of resistance that 
informs curriculum studies, Henry Giroux makes 
the crucial distinction with oppositional behavior 
that he regards as being located too much in indi-
vidual acts of contestation and defiance, and as 
such, miss the larger political sources of causation. 
The genesis of oppositional behavior is seen as 
residing in individual pathologies and deficits stu-
dents bring with them to schools personally or as 
a result of family background or upbringing. 
Resistance, on the other hand, takes a much wider 
and deeper view of the reasons for success and 
failure in schooling. Particular groups are consid-
ered to be differently equipped to respond to the 
hidden curriculum of schooling.

Giroux points to three ways in which resistance 
is more complicated than it might appear at first 
glance. First, subordinate groups are not caught up 
in schools in a static web of hapless exploitation, 
which dooms them to inevitable failure. Rather, 
they often bring rich and diverse experiences that 
enable them in various ways to creatively subvert 
the reproductive agenda of schooling. Second, the 
point has to be acknowledged that power never 

operates only in a downward direction—there are 
always moments and spaces from within which 
marginalized groups can effectively push back 
through their creative responses. Third, thinking 
about resistance in this way and how it might be 
given expression through curriculum studies, pro-
vides a more hopeful and optimistic way of regard-
ing schooling for the most marginalized groups, 
rather than dwelling only on aspects of pessimism 
and despair.

As part of his attempt to present a theory of 
resistance, Giroux proposes the need for clarity of 
criteria against which the existence of resistance 
can be properly judged. The major criteria pro-
posed is that resistance should exhibit as its guid-
ing principle the notion of emancipation or the 
extent to which there is evidence of a refusal to 
accept forms of domination and submission. 
Envisaged in this way, resistance displays elements 
of criticism, challenge, revelation, and exposure of 
contradiction, along with active plans for personal 
and social reconstruction.

When applied to schools, and curriculum stud-
ies in particular, resistance can also often take on 
a fuller meaning. It refers to a systematic unwill-
ingness by some young people, especially those 
from minority or class backgrounds different from 
that of the middle class institution of schooling, to 
accept as legitimate the authority structures of 
schooling. There is an interesting history to this 
struggle over legitimacy, particularly as it relates to 
high schools. This genesis goes back at least as far 
as Willard Waller’s classic work, The Sociology of 
Teaching. Waller argued that because of the nature 
of authoritative relationships built into schools, 
conflict was inevitable. On the one hand, Waller 
said, there was the adult culture of which teachers 
are the bearers or the relay, and on the other hand, 
there is the much more indigenous culture of 
youth, students, and young people. The two of 
these are continually in a state of uneasy tension 
over the struggle for supremacy. Phillip Cusick’s 
study Inside High School sought to cast light on a 
deeper understanding of how high school students 
make sense of schooling. He found that students 
actively define an identity for themselves, and this 
is often against the formal organizational culture 
and the identity made for them by the school.

In a similar vein, Paul Willis’s seminal study in 
England entitled Learning to Labour: How 
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