Chapter Three Educational Extension

The Role of Motivation
Because today’s children have been raised with television, high-production movies, and sensational musical productions, they have come to expect similar stimulating experiences at school. Needless to say, they are often disappointed when they discover that not all classroom activities are that entertaining.  Consequently, many students are not motivated to learn.
Cognitive Motivational Factors
Like most people, students have a tendency to react according to their perceptions of events. These perceptions result in differing desires, based on variations in students’ need structure, attitude, curiosity level, task interest, satisfaction with learning, and sense of well-being. According to the cognitive perspective, students’ thoughts guide their motivation and actions. Students are internally motivated to achieve and to control their environment. They may also be motivated by their perceptions about the causes of success or failure--especially the perception that effort is an important factor in achievement. The cognitive perspective also stresses the importance of motivating students to take responsibility through personal goal-setting, planning, and monitoring their progress towards meeting their goals (Schunk & Ertmer, 2000; Zimmerman & Schunk, 2001).
Natural Motives
By nature, people are curious, are stimulated by suspense, and have a natural desire for action, adventure, and interesting experiences. Therefore, you should harness these natural motives in planning your learning activities by integrating educational games, puzzles, computers, and simulations throughout your lesson activities.  Students like to be actively engaged in the learning process. They also like to personally connect with the content, select study topics, and choose how they will demonstrate what they’ve learned.
Other incentives include giving students recognition by displaying their work, awarding certificates of achievement, placing them on the honor roll, or verbally mentioning their accomplishments. Another type of incentive focuses on allowing students to do something special as reward for good work. This might include extra time at recess, more computer time, a field trip, or even a party.
Classroom Atmosphere
The school and classroom atmosphere often set the tone for learning. Such factors as the physical environment and classroom communication can often make the difference between a motivated learner and a bored, reluctant learner.
When visitors first enter your future classroom, will they see an attractive, colorful setting that promotes student interaction or a bleak, drab, institutional setting that emphasizes teacher-directed lectures? You will need to carefully plan ways to create a classroom atmosphere that reflects your teaching philosophy, correlates with proposed instructional activities, supports multiple learning styles, and motivates students to actively participate in the learning process. Students of all ages appreciate a colorful, student-centered classroom arrangement.  An attractive room addresses students’ need to learn in an aesthetic environment. 
The human need for stimulation has important motivational implications. The learning environment typically is under continuous bombardment from such external stimuli as street traffic, hall traffic, text messaging, and schoolyard conversation. Therefore, you must compete continuously with irrelevant external stimuli for students’ attention.  If the students view the irrelevant external stimuli as more interesting or novel than the learning activity, more than likely they will direct their attention and interest toward the external stimuli.
Modeling
Modeling is a powerful motivational technique in which people whom students admire demonstrate (nonverbally) the values and behaviors they want students to acquire. Students learn who they want to become by modeling the significant others in their lives—their parents, peers, teachers, or people they admire. For example, students who role-play or observe others role-play political leaders, musicians, poets, and scientists sometimes develop related interests. Furthermore, students at times serve as role models for each other. That is, when students see certain desirable behaviors in respected or admired peers, they may strive to acquire these behaviors themselves. Consequently, group work sometimes results in the transfer of desirable social behaviors as well.
The most notable model in most classrooms will be you, the teacher. The enthusiasm and sense of wonder you show for learning will often be passed on to students. Consequently, if you appear interested and excited about a lesson, students often become transfixed, eager to find out what is so interesting. Indeed, research suggests that enthusiastic teachers produce higher academic achievement by students (Silvernail, 1979). 
When you are enthusiastic about learning and teaching, students will be motivated to learn. Typically, a teacher’s enthusiasm comes from confidence, excitement about the content, and genuine pleasure in teaching. If you find yourself disinterested in the material, think back to what attracted you to teaching and bring the joy of teaching to life for your students. Or challenge yourself to devise the most exciting way to present class material, however dull the material itself may seem to you.
Reinforcement Motivational Factors
Because actions that induce pleasure tend to be repeated, reinforcement, or rewarding or desired actions, is a long-standing motivational technique. Essentially, people tend to behave in ways that result in a valued payoff, or reward. This reward (event, object, action, etc.) reinforces the behavior and motivates people to display the same behavior in the future. The reinforcement is proven to be a motivator only if the desired behaviors are increased or enhanced. Because people’s needs vary, they are motivated by different reinforcements. Some students are motivated by grades while others may be motivated by peer or personal recognition.  Any repeated student actions, appropriate or inappropriate, are reinforced in some way with a payoff; the student is motivated by a reward to behave as he or she does. Reinforcement, then, can be an effective motivator when used appropriately. 
Reinforcement can be positive or negative. Positive reinforcement occurs when something valued by the student is presented as a result of some student action. Possible positive reinforcers are grades, praise, free assignments, or extended recesses.
Negative reinforcement, on the other hand, involves the removal of an aversive stimulus, such as a test or the threat of detention. In effect, students are placed in an undesirable situation from which they are motivated to escape by means of appropriate actions. Note that the student has a behavioral choice with negative reinforcement because the negative situation can be escaped or avoided with appropriate actions.
Reinforcement Techniques
What types of reinforcement typically are best for motivating students? Unfortunately, this is not an easy question to answer. The most effective technique in any given situation depends on such variables as the grade level, the student, the learning activity, and the teacher. Four reinforcement sources, however, have proven to be effective at motivating students: teacher approval, observation of other students, knowledge of results, and reward mechanisms.
Teacher approval can take one of two forms: verbal or nonverbal. Verbal reinforcement occurs when you follow a student action or response with a positive comment or praise. Teachers have long acknowledged and recognized the power of praise as a compelling motivator because it builds students’ self-confidence, competence, and self-esteem. Teachers can generally reinforce students’ responses with one-word “Good!” or brief-phrase comments such as “That’s right!” and “Great idea!” Brophy (1981) suggests that praise is more powerful than general reinforcement because it generally calls for teacher attention and energy beyond the use of the standard one-word or brief-phrase comments. Praise that is global and general or that rewards mere participation, compares students with others, or focuses attention on external authority may not motivate individual student’s efforts. To be effective, praise should be specific, recognize attend to students’ efforts and accomplishments, and focus attention on task-relevant behavior. Teachers need to “catch children being good” and praise their actions. For example, elementary teachers can say something like “Thank you, Jessica, for opening the door for Rachel.” Middle school teachers can build upon contributions made by students by using specific praise phrases such as: “Robert’s point about pollution really synthesized the ideas we had been discussing.” When teachers show that what students say is important, they are motivated to participate even more. Praise can lay the foundation for lasting internal change because it works to improve students’ self-esteem. 
Be careful, if you overuse one or two verbal reinforcers, they can lose their effectiveness. Therefore, choose a variety of comments, and make sure you use them only for appropriate actions or responses.
When a physical action is used for sending a message of approval for a student action or response, it is referred to as nonverbal reinforcement. A nod of approval, a smile, eye contact, a high five, movement toward a student, or any other positive gesture, for example, shows students they are correct or on the right track. Nonverbal reinforcement is a powerful motivator—perhaps even more powerful than verbal reinforcement.
Vicarious Motivation
Seeing other students being reinforced for their actions can motivate students. When students see another student reinforced for certain behaviors, they tend to act in the same way if the reinforcement is desirable. For example, when an elementary student hears the teacher use proximal praise (positive comments on a nearby students’ behavior), that student tries to model the same behavior. If a middle school student is given exemption from a test for doing well on his or her homework, that reinforcement may motivate other students to do well on their homework. The term applied to this type of motivation is vicarious motivation. In effect, the first student serves as a model for the desired behaviors.
Vicarious motivation usually is quite efficient because desired actions are learned immediately; no teaching is required. Therefore, with properly chosen reinforcers and appropriate application, vicarious motivation can initiate desired new actions and behaviors.
One important principle of behavior is that teachers can promote less-desired activities by linking them to more-desired activities. In other words, access to something desirable is made contingent on doing something less desirable. For example, a teacher might say, “As soon as you finish your work, you may go outside” or “Clean up your art project, and then I will read you a story.” These are examples of the Premack Principle (Premack, 1965). Teachers can use the Premack Principle by alternating more enjoyable activities with less enjoyable ones and making participation in the enjoyable activities depend on successful completion of the less enjoyable ones. For example, elementary students might be motivated to finish a long math assignment if they know they will have a fun art activity immediately afterwards; middle school students might be willing to take notes during a long lecture if they know they’ll have a chance to visit with their friends during a subsequent group activity. 
Consequences that weaken behavior are called punishers. Punishment can take two primary forms: presentation punishment and removal punishment. Presentation punishment is the use of unpleasant consequences, or aversive stimuli, as when a student is scolded. Removal punishment is the withdrawal of a pleasant consequence. Examples include loss of a privilege, not being able to participate in a fun class activity, or having to stay after school. One frequently used form of removal punishment in classrooms is time-out, in which students who misbehave are required to sit in a separate area away from their peers for several minutes. Younger children respond best to shorter time-outs. Five-year-olds should have five minutes; seven-year-olds seven minutes, etc.
Knowledge of Results
Three techniques can be used to provide feedback to students: praise, disclosure of results, and grades. If they are to be effective, these feedback techniques must be carefully and systematically applied. Simply “handing out” positive feedback will, in time, destroy any technique’s effectiveness as a motivator. Appropriately used feedback, therefore, is contingent on the desired action, specifies clearly the action being reinforced, and is believable (O’Leary & O’Leary, 1977). In other words, positive feedback should be a sincere recognition of student work that has been well done.
Providing students with the results of assigned tasks motivates some students because it communicates the correctness of responses. Give students feedback as quickly as possible. Both positive and negative comments influence motivation, but research consistently indicates that students are more affected by positive feedback and success. Results that indicate success lead to renewed vigor, whereas indications of needed corrective measures communicate what actions or efforts are needed for improving performance. To ensure that students benefit from the motivational effects of work results, teachers must return papers and tests to students immediately—with more than a simple grade marked on them. Numeric grades should be written as the number correct over the number possible—that will emphasize how many items the students got right, instead of focusing upon how many they missed. Indeed, it is suggested that teachers can achieve maximum incentive from marking papers if each returned paper is personalized with comments about strengths and weaknesses. Simple comments written in the margins should be sufficient for offering students needed guidance.
Recognize sincere efforts even if the product is less than stellar. If a student’s performance is weak, let the student know that you believe he or she can improve and succeed over time. For example, you might want to reinforce an attempt at solving a math problem or the fact that the procedure used in investigating a problem was correct. In effect, you want to differentially reinforce the acceptable parts of a student action or the attempt itself. In such situations, you are using the technique of qualified reinforcement. Qualified reinforcement can be an effective technique for getting your shy and less able students more involved in class activities. By praising small successes, the students will be motivated to continue to improve.  
Teachers have always considered tests and grades as highly motivational in nature. Unfortunately, the research does not support the conjecture that tests and grades motivate students to learn but, rather, that tests typically motivate students to cram—that is, learn for the test. Actually, tests and good grades seem to be motivational only to top students, while offering only limited incentive to low-ability students. Not all reinforcers have the same effect on every child. You should find out what reinforcers work best with which children--for one student it might be praise, for another it might be getting to spend more time participating in a favorite activity, for another it might involve being homework monitor, and for yet another it could be getting free time in the computer lab. Therefore, you would be wise not to make grades your primary source of motivation. Instead, you should appeal to students’ intrinsic motives and rely more on cooperative and self-directed activities.
Reward Mechanisms
As used here, a reward mechanism is a more formal system of reinforcement. It is an agreement whereby students earn specified rewards for displaying certain types of behaviors. In one such successful system, students earn tokens, points, stars, or checks—or anything else that seems appropriate—for performing desired academic and classroom behaviors. These tokens are then periodically exchanged for a desirable reward, such as free time, no homework, tangible objects, educational games, or anything desired by the students that is deemed appropriate.
You can also offer a menu of rewards in a reward mechanism system. Students then purchase the rewards for different numbers of tokens—for instance, few tokens yield less desirable rewards, and many tokens yield more desirable rewards. For example, students might be excused from a homework assignment for a few tokens and be allowed to listen to music in class for several tokens.
An advantage to using the more formal reward mechanism is that students are not inadvertently overlooked from receiving reinforcement. It is, however, sometimes difficult to find adequate reinforcers for students. Two common ways of identifying such reinforcers are simply asking students directly or having them fill out a questionnaire about desired reinforcers. Moreover, simply observing students during their free time or after they finish their work can give you valuable clues as to what can be used for reinforcement. The best reinforcers frequently depend on the students and the situation. 
No matter what your specific explanations for the sources of motivation, you should be aware that no one is completely unmotivated. Even doing nothing takes motivation. 
POINTS TO PONDER
· What are some strategies that your K-8 teachers used to motivate you to do well in school? How effective were their motivational strategies?

· Describe ways you plan to motivate your future students. Remember that not all students are motivated in the same way!

· Try giving specific, genuine praise to at least three people today. What were their reactions? What kinds of verbal reinforcers can you use in your future classroom?
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