Chapter Three Educational Extension


Approaches to Classroom Management
As a teacher, you must be aware of the principles and consequences of any classroom management decisions and strategies you may wish to implement. Let’s take a look at three such management approaches: the self-discipline approach, the instructional approach, and the desist approach.  These three approaches to classroom management form a continuum, from the self-discipline approach at one extreme, to the instructional approach, to the desist approach at the opposite extreme. 
The Self-Discipline Approach

The self-discipline approach is built on the premise that students can be trusted to evaluate and change their actions so their behaviors are beneficial and appropriate to everyone.  This democratic approach views classroom management as a function of the teacher’s ability to establish working teacher-student relationships, recognize students’dignity, and exhibit realness, trust, acceptance, and empathy. With these attitudinal qualities in mind, let’s look at four of the more democratic classroom management models.
Reality Therapy
Developed by William Glasser (1965, 1977, 1986), reality therapy is a strategy that helps students take responsibility for examining and solving their own problems. Glasser believes that students are rational beings who can control their behavior if they wish. For example, witness the usual good student behaviors found on the first day of school.

Often, teachers need to help students learn to make good behavioral choices so  they can become responsible individuals able to satisfy their needs in the real world; they must be guided toward reality.  Students are forced to acknowledge their behavior, and they should make value judgments regarding that behavior. For example, when a disruption occurs, instead of asking why students are behaving that way, teachers ask, “What are you doing?” The emphasis is put on the you so that there is no misinterpretation as to who is responsible. This question is followed up with queries such as “Is this behavior against the rules?” or “Is this behavior helping you or this class?” If the misbehavior persists, the teacher meets privately with the student to design a commitment for change. If the original plan proves inadequate, the teacher and student reexamine, renew, or revise the plan. If the disruptions continue or the commitment is not followed, the consequences should become progressively more severe: principal conference, parent conference, in-school suspension, out-of-school suspension, and finally permanent exclusion from school.
Note that reality therapy places the responsibility on the student, not the teacher. Regardless of their personal backgrounds and home situations, students are expected to comply with the rules. The teacher’s function is to assist students to become responsible, productive classroom members. Instead of punishing students, teachers continually stress student responsibility for their own behavioral choices. 
Classroom meetings are an essential element in addressing problems in the Glasser model. Students sit in a close circle and discuss classroom situations and problems. The teacher’s role is to provide background information as needed and to withhold opinions. All students participate in the formation of classroom rules, consequences, and procedures. All students are expected to observe the agreed-upon rules and consequences. The rules are flexible, however, and could be changed with another meeting as the situation changes.

Teacher Effectiveness Training (TET)
Teacher effectiveness training (TET), conceived by Dr. Thomas Gordon (1974), stresses the establishment of positive working relationships between teachers and students in an atmosphere of openness and trust. Teachers reduce disruptive student behavior by using clear verbal and nonverbal communication strategies. The key to this approach is identifying who owns the problem – the teacher or the student. For example, if students continuously talk as the teacher tries to teach, the teacher owns the problem because he or she is kept from reaching the goal of teaching. On the other hand, if the teacher feels annoyed by a student’s behavior or if the teacher wishes a student would change his or her behavior, the problem likely belongs to the student. The student who says he or she hates the teacher or hates the subject owns that problem. When teachers own the problem, they send an I-message which tells students how they feel about the situation and invites students to change or correct the situation – for example, “I am angry with this continuous talking in class,” “I am disappointed in your behavior at the assembly,” or “I can’t hear myself think with the noise in this classroom.” If the process works, the student (or class) should see the harm being done and change his or her (or their) behavior. If an I-message does not correct the problem, however, the teacher and student (class) are in a conflict situation. When this happens, Gordon recommends using a “no-lose” problem resolution strategy. After the teacher and student identify the problem,  they cooperatively generate possible solutions. Then they evaluate these ideas, rejecting those that are unacceptable to either party. Punishment is not a viable option because the students would be placed in a losing situation. Next they rank the remaining ideas, select the best solution, and decide how to implement the solution so that both parties are satisfied. They assess the results and try alternate solutions if needed. 

When a student owns a problem, the teacher listens actively and empathetically to counsel, support, and encourage the student to express his or her views. Instead of offering a solution, the teacher focuses upon the student’s perspective and helps the student find his or her own solution. 
Inner Discipline
Inner discipline, developed by Barbara Coloroso (2002), a former nun and now a teacher-author, rejects “quick-fix” solutions to discipline problems. Instead, she suggests teachers focus on helping students develop inner discipline that will enable them to acknowledge their mistakes, take responsibility for their actions, think through solutions, and correct their misdeeds. School becomes a place where teachers and students work together to learn, relate, grow, and create community. 
Coloroso suggests that teachers treat students with respect by giving them a sense of power in their own lives with opportunities to make their own decisions and to grow from the results of those decisions, whatever they may be. Teachers must, however, make sure that students’ decisions don’t lead to situations that are life threatening, morally threatening, or unhealthy. Natural, reasonable consequences should be invoked consistently when rules are violated. Students will then develop the inner discipline and self-confidence that will help them grow into responsible, resourceful, and resilient adults.

Coloroso suggests that teachers’ management styles fall into three categories. “Brickwall teachers” are rigid, use power and coercion to control others, and teach what instead of how to think. They demand that students follow the rules without question. “Jellyfish teachers” provide little structure, consistency, or guidance and rely on putdowns, threats, and bribery to control students. Punishment and rewards are often arbitrary and inconsistent. These teachers are lax in discipline, set few limits, and more or less let students do what they want. “Backbone teachers” provide the support and structure necessary for students to behave creatively, cooperatively, and responsibly, which leads to inner discipline. They use clear, simple rules partnered with reasonable, purposeful consequences. Students have freedom to pursue opportunities and solve problems within established limits. 

Beyond Discipline
In his book, Beyond Discipline: From Compliance to Community, Alfie Kohn (1996) questions the assumption that classroom problems are always the fault of students who don’t do as they are told. Most teachers work to control children’s behavior either by punishment or reward, which is often ineffective. Instead of acknowledging the possible problems of a dull curriculum or poor teaching, teachers place complete blame on students for their negative behavior.

Kohn suggests that our present reward-punishment approaches are only short-term solutions to classroom problems. He contends that punishment only teaches students that they will suffer dire consequences when they are caught misbehaving, and rewards teach them how to respond positively only in order to win a prize or praise. Therefore, both punishments and rewards do not cultivate long-lasting moral values in students.

Kohn believes rules are of no practical value in the classroom; rules blind teachers to what students can achieve.  Instead of using classroom “discipline,” teachers should work to develop a democratic classroom community that recognizes the needs and interests of both teachers and students. A classroom community is a place where students are cared about and care about others, are valued and respected, and think in terms of we instead of I. Students are involved in the decision-making process and are continually brought into making judgments, expressing their opinions, and working cooperatively toward solutions that benefit the class, which will have a positive impact on students and eliminate behavioral problems.. When problems arise, the teacher should ask the student, “What do you think we can do to solve this problem?” Class meetings are forums for addressing questions that affect the class, including problems of behavior.

The Instructional Approach

The premise that forms the basis for the instructional approach to classroom management is that well-planned and well-implemented instruction will prevent most classroom problems. The assumption is that students will not engage in disruptive behavior when well-planned and well-implemented lessons engage students in the learning process with activities that meet their interests, needs, and abilities. Let’s now look at two models of classroom management that focus on the principles of the instructional approach.
The Kounin Model
In a comprehensive comparison of effective and ineffective classroom managers, Jacob Kounin (1970) found that the teachers differed very little in the way they handled classroom problems once they arose. The primary difference was in the things the successful managers did that tended to prevent classroom problems. They were totally aware of everything in the classroom environment; they kept students actively engated; and they conducted well-planned lessons with smooth transitions. Kounin concluded that some teachers are better classroom managers because of skill in four areas: “withitness,” overlapping activities, group focusing, and movement management (Charles, 2002).

Withitness is the skill to know what is going on in all parts of the classroom at all times; nothing is missed. “Withit” teachers respond immediately to student misbehavior and know who started what. A major component of withitness is scanning the class frequently, establishing eye contact with individual students, and having eyes in the back your head. “Withit” teachers don’t make timing errors (waiting too long before intervening) or target errors (blaming the wrong person and letting the real perpetrators escape responsibility for misbehavior). “Withit” teachers prevent minor disruptions from becoming major and know who the instigator is in a problem situation. 
Effective classroom managers are also skilled at overlapping. Overlapping means handling two or more activities or groups at the same time. Essentially, it is the ability to monitor the whole class at all times. It involves keeping a small group on task, for example, while also helping other students with their seatwork.

Finally, Kounin notes that successful classroom management also depends on movement management and group focus—that is, the ability to make smooth lesson transitions, keep an appropriate pace, and involve all students in a lesson. Moreover, effective managers do not leave a lesson hanging while tending to something else or change back and forth from one subject or activity to another. They keep students alert by holding their attention, by holding them accountable, and by involving all students in the lesson.
The Jones Model
Based upon over 10 years of researching classroom difficulties, Frederick Jones (1979), found that teachers lose 50% or more of their instructional time through students’ time-wasting (e.g., talking and walking around the room). Jones contends that this wasted instructional time can be reclaimed when teachers correctly implement four strategies: limit setting, good body language, incentive systems, and giving help efficiently.

Limit setting is the establishment of classroom boundaries for appropriate behavior. According to Jones, these limits should include the formation of rules of behavior, as well as descriptions of appropriate work behavior, procedures for getting supplies and materials, instruction on what to do when stuck on seatwork, and what to do when finished with assigned seatwork.

Ninety percent of discipline and keeping students on task, Jones contends, involved the skillful use of body language. Body language is a set of physical mannerisms that tend to get students back to work, the most effective of which are physical proximity to students, direct eye contact, body position (body orientation toward student), facial expressions, and tone of voice.

Jones contends that incentive systems also can be used effectively to keep students on task and to get them to complete their work. Indeed, he suggests that preferred activities, such as time on the computer, free time, use of educational games, and free reading, can serve as motivational rewards for desired behaviors. Furthermore, Jones adds, the use of peer pressure represents a quite effective motivator. For example, time can be deducted from the class-preferred activity time when an individual student misbehaves. The deduction of time can be recorded, as Jones suggests, with a large stopwatch placed at the front of the room, so the whole class can see. If a large stopwatch is not available, a standard amount of time (e.g., one minute) can be deducted for each instance of misbehavior.

Finally, Jones found that giving help efficiently is related to time on task. His research revealed that teachers on the average spend 4 minutes helping individual students who are having difficulty with seatwork. Jones recommends that this time be cut to no more than 20 seconds per student. Doing so allows more students to be helped and reduces the tendency for students to work only when the teacher is standing near them.

Setting limits, using body language, implementing an incentive system, and giving help efficiently will not eliminate all behavior problems. When such problems do develop, Jones suggests, a back-up system, such as in-class isolation or removal from the room, is needed.

The Desist Approach

The desist approach to classroom management gives the teacher full responsibility for regulating the classroom. The teacher enforces a set of specific rules to control student behavior in the classroom. Because the desist approach models of classroom management give teachers power to deal forcefully and quickly with misbehavior, they can be viewed as power systems. The desist approach probably is the most widely used strategy in today’s schools. Two common desist models of classroom management are assertive discipline and behavior modification.
Assertive Discipline
Lee and Marlene Canter (1976) contend that teachers have a basic right to teach and students have the right to learn in a well-disciplined classroom. To this end, the Canters advocate assertive discipline, which calls for assertive teachers who clearly and firmly communicate needs and requirements to students, follow up their words with appropriate actions, and respond to students in ways that maximize compliance but in no way violate the best interest of the students (Canter & Canter, 1976, p. 9). Assertive teachers take charge in the classroom in a calm yet forceful way.

Assertive teachers do not tolerate improper behavior that interrupts learning. Commonly used excuses—peer pressure, home environment, and heredity, for example—are not accepted for misbehavior. The assertive teacher establishes rules and limits for behavior, along with consequences for proper behavior and improper behavior. Students who follow the established rules receive positive consequences, such as a material reward, free time, or special privileges, whereas students who break the rules receive negative consequences, such as detention, giving up part of their lunch period, staying after school, or going to the principal’s office. The rules, limits, and consequences are communicated to students and parents in clear terms at the beginning of the year.

Assertive teachers insist on decent, responsible behavior from their students. After establishing expectations early in the year, assertive teachers consistently reinforce the established procedures and guidelines.  They do not threaten to enforce the rules and guidelines and apply the consequences to misbehavior; they promise to do so. It is assumed that all students, if they want, are capable of behaving; it is a matter of choice.

Behavior Modification
Behavior modification, based on the ideas and work of B. F. Skinner (1968, 1971), is an approach that evolves from the assumptions that students will change their behavior to receive definite rewards.

The basic premise of behavior modification is that student behavior can be changed by altering the consequences that follow their actions and behaviors. Technically, reinforcement principles are used systematically for changing some aspect of educational practice or student behavior. Students who follow established procedures, who follow the rules, or who perform well on required work are given reinforcers, or rewards. The reinforcers may be teacher praise, good grades, or even such tangible items as stickers or appropriate free movies. Students who do not follow the procedures, who misbehave, or who perform poorly are denied desired rewards or are punished in some way.

Basically, there are four general categories of consequences that can follow students’ actions: positive reinforcement, negative reinforcement, Punishment I, and Punishment II. As noted earlier, positive and negative reinforcement are used for maintaining or increasing the occurrence of a desired student behavior. In the case of positive reinforcement, a reward (e.g., praise, grades, or free time) is presented for desired behavior, whereas negative reinforcement involves the removal of an undesired stimulus (e.g., weekend homework, no visiting, or a change in the seating arrangement).

Inappropriate student actions can be discouraged through the use of punishment. Like reinforcement, punishment comes in two categories, simply labeled I and II.  Punishment I, the most commonly used form, involves the application of some undesirable stimulus. For example, undesirable student action can be followed by a private reprimand, isolation, or a trip to the principal’s office. In contrast, Punishment II involves the removal of a desired stimulus or the withholding of an anticipated positive stimulus. For example, inappropriate student behavior could be followed by a loss of free time, exclusion from a school film, or loss of computer time for a week. If used appropriately, both Punishments I and II should result in the elimination of, or at least a decrease in, undesired student behaviors.

Reinforcement can also be a complex system. For example, one such program is the token reinforcement system, in which students earn tokens for both positive classroom behaviors and academic work. The tokens earned are then periodically exchanged for some desired activity or reward.
POINTS TO PONDER
· Which approach to classroom management did your favorite K-8 teacher use? Give specific examples.
· Identify TWO common student misbehaviors. Describe how teachers would deal with these behaviors using the three approaches to classroom management.
· Which approach to classroom management do you believe you might use one day? Why?
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